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Your Excellency Mr. Pierre Nkurunziza, 

Your Highness Sheikha Mozah Bint Nasser Al-Missned,  

Excellencies,  

Madame Deputy Secretary-General, 

United Nations Colleagues,  

Representatives of Civil Society, 

Dear Sisters and Brothers, 

 

In my inaugural address to the General Assembly last September, I dedicated my presidency of the 

sixty-third session to the poor and oppressed of the world. Some people wondered how this would be 

expressed in the work of the Assembly. Today’s dialogue on the right to education for children is one 

concrete answer to this question. I am pleased we are taking up the right of education of these young 

people whose lives have been disrupted by violent conflict and the calamities of natural disasters. 

These are precisely the people I was referring to and who should be the priority of the work of the 

United Nations. 

 

I wish to thank the Member States that supported this initiative, Benin, Bosnia and Herzegovina, 

Burundi, Costa Rica, Nicaragua, Norway and Qatar, and all of you gethered here for joining us today to 

address this fundamental right that is being denied to an estimated 75 million children worldwide. We 

will explore the reasons why the world community, including many UN humanitarian policy makers, 

have failed to make this right central to the assistance provided to communities disrupted by violence 

and disasters. I think that most of us here believe that children need schools in the same way they need 

food and water and medical care. Yet today only six development partners include education as part of 

their humanitarian policy. Let us, as a body, as Member States and specilaized agencies look for ways 

to integrate this simple conviction into the complex policies of our humantarian assistance operations. 

 

Before we begin, allow me to thank Her Highness Sheikha Mozah Bint Nasser Al-Missned for her 

dedicated work in pressing the world community to address this issue in a global and also in a very 

local way. As you may know, she has been working tirelessly to restore as quickly as possibile the 

scores of UN-sponsored schools that were damaged during the horrific invasion of the Palestinian 

territory of Gaza two months ago. She has made the case and the government of Qatar has been 

instrumental in raising the funds to rebuild the secure, nurturing learning environment that children and 

young people so desperately need. 
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Her Highness’s international efforts to defend, promote and support the right to education, including 

and most particularly, in situations of armed conflict, underscore a deep-felt conviction that children 

and young people born into, or thrust into, situations of adversity have the right to a future with dignity 

and purpose.  Education is the gateway to the full exercise of all other human rights.  I share Sheikha 

Mozah’s conviction that, even in the most dire of situations, access to education and safe learning 

environments creates oasises of normalcy that help learners and their communities to heal, recover and 

grow despite the trauma of violence and disaster around them. 

 

The issues we are addressing today and the recommendations that will flow from this interactive 

dialogue must be translated into concrete policies and programmes that will make the difference for 

tens of millions of children and young people around the world. Too often, we as the international 

community, have failed in our obligation to protect these vulnerable groups. We should not compound 

this wrong by denying them a way out of their plight. Sustained access to and continuity of quality 

education offers them ‘a way out’. And it is their right. 

 

Gaza is but one of many conflicts and disasters that are disrupting and, in some cases, ending the 

educations of an estimated 75 million children world wide. 

 

Today we will hear from children and from teachers, as well a policy makers, about their particular 

experiences and ‘lessons learned’ through trial and error, action and reflection.  We will hear from a 

teacher working in Haiti in the wake of the devastation caused by recurring hurricanes; youth in Nepal 

who galvanized their communities in the midst of insurgency to create schools as ‘zones of peace’; and 

staff working in Africa, Asia, the Middle East, the Caribbean and Latin America. 

 

I think that the diversity of participants in this meeting – from education specialists and practitioners, to 

government officials from Haiti, Afghanistan, Nepal and Burundi -- will help us raise the profile of the 

right to education. More importantly, let us identify specific ways to strengthen the policy and 

operational work of the UN, of Governments and NGO by better integrating the right to education into 

any humanitarian response. 

 

Let us find ways to assure that we are feeding young minds, as well as bodies; creating safe havens for 

learners, as well as their larger communities. Let us give these girls and boys, youth and women the 

opportunity to contribute in the recovery and the  future of their societies. Let us give them hope by 

learning to overcome what, in the midst of chaos, must seem to be insurmountable challenges. This is a 

real opportunity to transform poverty and oppression into opportunity and integration.  I am sure that 

this very special gathering will add real value to this debate. 

 

Thank you. 
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I wish to thank once again, for gracing this forum,  

His Excellency Mr. Pierre Nkurunziza of Burundi,  

Her Highness Sheikha Mozad bint Nasser Al-Minad, 

Excellencies,  

United Nations Colleagues,  

Representatives of Civil Society, 

Dear Sisters and Brothers, 

 

As we come to the close of this interactive dialogue on access to education in emergency situations, I 

want to thank all of you for deepening our understanding of the complexities of this issue. I especially 

thank our expert panelists for drawing our attention to the concrete actions that we – particularly the 

United Nations and Member States -- can undertake to ensure that education continues for the millions 

young people whose lives are being disrupted by violence or natural disasters. 

 

You have advanced the dialogue to identify the steps to protect our schools and ensure that they remain 

safe and nurturing environments even in the midst of the most difficult circumstances. You have 

provided us with the legislative strategies to combat the impunity of attacks on schools, students and 

teachers that has risen steadily in recent years.   

 

Today’s dynamic panels have highlighted the urgent concern that Member States, the United Nations 

system and our NGO partners in humanitarian assistance have not made education a priority in their 

response to complex emergencies. Clearly the international community, including the General 

Assembly, needs to develop a more coherent, rights-based response to these challenges. We are 

grateful to the human rights experts, education specialists and practitioners as well as representatives of 

a range of governments for providing us with new information and the arguments. You have spoken 

and we have heard. We will press for clearer resolutions, legislation and policies to close this glaring 

gap in our policies and operations. 

 

From my perspective as president of the General Assembly, I am most concerned about the 

recommendations that have been made by representatives of Member States and those that affect the 

policies of our Member States. As pointed out by the Special Rapporteur on the Right to Education, 

fully 90 per cent of the countries where natural disasters and violent conflicts take place have 
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governments that are unable to respond adequately to the humanitarian needs of their citizens, much 

less to maintain the safe havens of schools. 

 

Government disaster relief policies must integrate education into our humanitarian response and into 

the broader educational framework as well. This requires cooperation and partnerships at all levels. I 

welcome the recommendation that more regional consultations are needed and encourage Member 

States to explore this option with UN Regional Commissions, perhaps led by or with the participation 

of education ministers. I have no doubt that such meetings will facilitate the development of better 

response and monitoring mechanisms at local, national and global levels. They can also contribute in a 

significant ways to improved data collection and analysis. 

 

We must monitor peace agreements to ensure that they too consider the integration and protection of 

schools and the educational infrastructure. Our planning must keep in mind that the restoration of the 

education system and poverty reduction must go hand in hand. And always, we need more reliable data 

on the conditions that are faced before, during and after crisis situations if we are to devise more 

effective response mechanisms relating to education. 

 

As is so often the case, we have been reminded that the legal basis for the protection of the right to 

education is a part of much of our human rights legislation – from the Universal Declaration of Human 

Rights to the Convention on the Rights of the Child to the second Millennium Development Goal of 

universal primary education. But in the face of rising incidents of violence and human disasters caused 

by natural phenomena, these lofty goals fall victim to a culture of neglect, or even worse, impunity. 

Our collective failure to stop impunity serves as a license for the perpetrators. 

 

Finally, I am heartened by government speakers who have called upon governments to take on greater 

responsibilities. I agree with the recommendation that we must urge all those involved, including UN 

bodies and agencies as well as civil society organizations, to develop clear policies that call on State 

Parties to protect schools and make them safe havens, especially in the most difficult situations. I 

support the call that States should criminalize attacks on schools as war crimes in accordance with the 

Rome Statute of the International Criminal Court and prosecute offenders accordingly. This must be 

done as a matter of course, routinely and systematically. 

 

Our work is ever more urgent. As was pointed out earlier today, while violent conflicts are more lethal, 

the increasing frequency of natural phenomena affect seven times more people than violent conflicts. 

This is a trend that we must live with and we should apply all our tenacity and creativity to develop 

sound responses, ones that are feasible and that work in the worst of conditions. 

 

 And lastly, I hope as we end today’s session, we all feel strong and more prepared in our commitment 

to better protect our learners, their teachers and all those involved in the delivery of their right to 

education. I believe that we have made some progress towards these important goals today and thank 

you all for your ongoing dedication and your steadfastness in defending the right to education, under 

any circumstances. 

 

Thank you. 
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Mr. President of the 63rd session of the UN General Assembly,
Ladies and Gentlemen,

Let me begin my speech by extending my sincere gratitude and deep appreciation to all

those who made it possible to hold this thematic and interactive debate within the UN

General Assembly.

I would like to particularly thank the President of the UN General Assembly His

Excellency Mr. Miguel d'Escoto Brockmann and your Excellencies, the ambassadors of

member countries Benin, Bosnia and Herzegovina, Costa Rica, Nicaragua, Norway and

Qatar, for recognizing a child’s right to education and lending your support to the

protection of education in areas of crisis.

I am deeply appreciative that Mr. Miguel d’Escoto Brockmann endorsed the objectives

of the Al Fakhoora campaign by participating in one of its functions. This campaign was

launched by the students of Qatar in a show of solidarity with their counterparts in Gaza

against the latest military invasion which denied them their basic right to education. Mr.

Brockmann’s support confirmed the commitment of the international community to

support just causes all over the world.

I am here today addressing you from this podium due to two factors. First there is my

deep belief – despite all the frustrations and disappointments deepened by the war on

Gaza – in the sacred nature of this cause to which I dedicate my efforts. The right to a

quality education is, I believe, the perfect path to bridge the gap between different

cultures and to reconcile various civilizations. Without such a right, the values of liberty,

justice and equality will have no meaning. Ignorance is by far the biggest danger and

threat to humankind.

The second factor in my presence here today is the subject of this thematic and

interactive debate: the dire need to protect the right to Education in Emergencies.

It is my view that the General Assembly's gathering of decision makers and experts to

discuss Education in Emergencies indicates recognition by the international community

of this problem. I believe it also recognizes the threat this issue presents to the principles
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and foundations of society, and reflects that we share a concern about the fragility of the

international will and its ability to adequately address it.

I am certain you will grant this sensitive and delicate issue your utmost care, and that

your conclusions today will put us on the right track to preserve the principles and

regulations of international charters.

Ladies and Gentlemen,

Education in Emergencies signifies that the right to education is being threatened by

natural causes such as tsunamis but also, unfortunately, by man-made causes.

If you will allow me, I would like to shed light on the second aspect of this equation,

because this type of interference constitutes a serious danger and requires a clear and

substantive response and not just a creative slogan.

And this is precisely our concern. The vision and strategies that we have implemented

since the Dakar conference to meet our ‘Education for All’ objectives today seem very

far from being achieved, despite our best efforts and goodwill. And we are only a few

years away from our 2015 deadline. In addition, the developmental goals adopted by this

Assembly in September 2001 are, unfortunately, out of reach as well.

Therefore, the threat to the right of education stands as a wall between us and the

achievement of our objectives, a threat to which no one but we can respond.

Can we, as an international community, truly understand what it means to have students

deliberately denied their basic right to education because checkpoints are preventing

them from reaching their schools and universities?

When electrical power is purposefully withheld from their institutions, can we truly

understand the impact – that this also restricts their ability to learn and benefit from their

laboratories and information technology services, causing them to fall decades behind the

rest of the world?
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Do we realize the danger of losing a society in its entirety when its elite group of writers

and academics are targeted and killed in cold blood? How can such a loss be

compensated?

Do we realize what we risk when educational institutions bearing the UN flag, a symbol

of righteousness and legitimacy, are bombed?

Do we comprehend that what is being built is a culture of despair rather than a culture of

hope and life?

How do we feel when we hear about plans for mobilizing children and forcefully

preventing them from going to school?

This is a simplified but accurate description of the current situation. And indications are

that it is worsening rather than improving.

We acknowledge that it constitutes a denial of the right of education. However, in the

best of scenarios, we only voice our condemnation. And sometimes we even hear people

trying to justify it, hoping that the primordial cause will be put on hold while we address

other important issues or become obsessed over a detail.

Sadly, our will to rebuild areas torn by crisis and war will never compensate for the loss

of one human mind, and neither will it compensate for the lost opportunity to secure an

education.

As such, when we talk about the right to education, we cannot neglect our duty and

commitment to uphold this right by merely expressing sympathy or making only a

symbolic gesture that fades with time. We must live our belief that the values of justice

and equality still rule.

Mr. President of the 63rd session of the UN General Assembly,

Ladies and Gentlemen,

We are gathered here today, full of hope, to build a better future for our children and the

generations to come.
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We share the same concerns and, even though our analyses might differ, our goals are

the same. Our collective aim is to preserve and protect the sacred cause of education in

all its aspects, in accordance with the rules and foundations of the United Nations

Charter and the Universal Declaration of Human Rights.

And because we believe in the value of life and appreciate the culture of peace, we have a

duty to save our children from frustration and despair. That is why we must make sure,

through accountability, to combat anyone who fails to show respect for life and

humankind and who does not treasure the right to education.

Upholding this right also requires protecting educational institutions and personnel from

attacks during times of conflict. This can only be ensured through the presence of two

essential elements: sanctions and punishment.

To that end, existing international conventions must be activated and their content

enhanced. We must establish, through profound and serious reflection, a practical and

operational international mechanism to prohibit attacks on the right to education,

punishing the perpetrators and obliging them to appropriately compensate for any losses,

human and otherwise, that result from their actions.

That is why I would like to call on this debate to pave the way for an executive work plan

under the auspices of the United Nations, with the participation of all countries. Let us

put in place a mechanism for the protection of educational institutions in areas of

conflict and crisis, making them a safe haven.

I would suggest that we accomplish this by organizing regional conferences with the

participation of decision makers, alongside experts on this issue, in order to deepen the

discussion and prepare studies and reports. These efforts must then culminate in an

international conference which Doha is willing to host, and where all the results

and conclusions can be presented.

Thank you very much. May we have a fruitful and productive discussion.
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Delivered by Mr. Petr Kaiser

Deputy Permanent Representative of the Czech Republic to the United Nations

Panel 1 – Why We Need to Act Now

Your Highness, Mr. Moderator, Distinguished panelists,

I have the honour to speak on behalf of the European Union.

The European Union deems the right to education as one of the most valuable assets and a
fundamental human right. The EU strives to ensure quality, unbiased and gender-sensitive
education for all its citizens and is committed to assist other countries in achieving the same.
As recognised in the World Declaration on Education for All, the Dakar Framework for Action
on Education for All, the Millennium Development Goals and other key documents, education
plays an essential role in social development, contributing immensely to building a society of
peace, justice and prosperity.

The EU fully recognises that children in countries affected by armed conflicts or natural
disasters face great difficulties in the full enjoyment of the right to education. The European
Commission’s Humanitarian Aid Department (ECHO) as well as individual EU member states
have supported many projects related to education in emergencies.

The European Union shares the concern expressed by the Special Rapporteur on the Right to
Education, Mr. Vernor Muñoz, about the lack of funding for education in the context of
humanitarian aid.

Globally, only a fraction of funding for emergency humanitarian assistance is being earmarked
for education. The European Union has recognised the importance of support to education in
emergencies and is seeking ways of integrating it into comprehensive longer-term policies.

We consider the establishment of the Inter-Agency Network for Education in Emergencies an
important step forward, especially as far as awareness-raising and mainstreaming of the issue
are concerned. However, strong partnerships between governments, relevant UN bodies, most
notably the education cluster of the Inter-Agency Standing Committee as well as international
NGOs and initiatives such as the Education for All–Fast Track Initiative need to be built or
strengthened to address the issue through concrete actions on the ground.

The humanitarian community needs to integrate education into standard humanitarian early
response schemes and allocate necessary funds for the education component of humanitarian
actions. At times of conflict or post-disaster chaos, educational infrastructure is often destroyed
or paralysed. This underscores the crucial role played by humanitarian actors: Humanitarian
response is often the sole instrument of providing children with access to some educational
activities.

Thank you.
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Check against delivery 
 

First, I would like to thank the President of the General Assembly—not only for having invited 
me  to  participate  in  this  interactive  dialogue,  but  for  placing  a  spotlight  on  this  critical  and 
heartbreaking issue. 

My  time  is  limited,  and  so  I  will  focus  on  describing  the  deprivations  being  suffered  by 
children in the occupied territories of Georgia.  

After the insult of the Russian invasion in August, today these kids are suffering the injury of 
being deprived a proper education in their own language. 

In my view, it is their very identity that is being stolen from them. Left in many cases without 
homes, now their sense of self is being taken. 

In this house, where we celebrate the plural nature of humanity and the sanctity of minority 
rights rights, this is a violation that we must not tolerate.  

Allow me to give you just a few examples of what is taking place; everything I cite comes from 
reports by  international organizations,  including, most  recently, a March 11  resolution of  the 
Council of Europe. 

Also, I must note that while the Russian invasion has brought yet more hardship in yet more 
areas  of  Georgia,  the  conditions  I  describe  have  prevailed—to  one  degree  or  another—in 
Russian‐controlled parts of my country since the 1990s. 

In Tskhinvali Region/South Ossetia and Abkhazia, Russian occupying forces and their proxies 
have driven out all Georgian  civil and military personnel. Human  rights and  civil  liberties are 
systematically  ignored,  especially  in  areas  populated  by  ethnic  Georgians;  the  situation  has 
deteriorated sharply in recent months. 

The August  invasion  led to the destruction or severe damage of 99 educational  institutions. 
Schools have been shelled, burnt down, looted, school furniture and educational materials have 
been damaged, including school laboratories, libraries, and computer equipment. 

Schooling was  largely  disrupted  after  the  invasion,  and  it  still  has  not  resumed  fully  in  all 
areas.  But  where  schools  are  functioning,  they  do  so  under  the  rules  of  the  occupiers.  In 
Akhalgori  Public  School No.  3,  it  is  prohibited  to  teach  in Georgian;  classes  are  only  held  in 
Russian and must abide strictly to the curriculum approved by the Ministry of Education of the 
Russian Federation. 
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This is a trend that has been confirmed by ODIHR throughout the occupied territories where 
ethnic Georgians reside: Hours of instruction in Russian have been increased, while the hours of 
instruction in Georgian have been reduced. 

In the Gali region, since 2003, ethnic Georgians have had no or limited access to education in 
their  native  language.  In  its  2008  Human  Rights  Report  US  State  Department  stated  that, 
“teachers who did not speak Abkhaz  instructed  their students  in Georgian. Those who did so 
were often subject to harassment and prosecution by proxy regime.” 

In 2007, Abkhaz de facto officials imposed Russian‐langauge textbooks on history, geography 
and  national  culture. Our  government  has  protested  these moves,  as  has  the UN  Secretary 
General in his reports. 

The ethnic hatred that motivates such actions is equally disturbing: The proxy governor of the 
Gali  district,  Ruslan  Kishmaria,  did  not  hide  his  attitude  toward  the  language  used  by  local 
ethnic Georgians in speaking with a Washington Post report. He said, and I quote: “We hate the 
Georgians. Why would we want to use their language?” 

Understandably, some parents will go to any means to secure a Georgian education for their 
children; but even when  they’re willing  to  take extraordinary measures,  they  face obstacles. 
Georgian  children  in  the  occupied  territories  are  not  allowed  to  go  to  Georgian  schools  in 
adjacent districts administered by our government. To take one example: On October 21, 2008, 
Russian  forces  closed  the  road  from  the  village of  Saberio  (Gali district)  to  Tsalendjikha  and 
prohibited the local children from going to the Georgian school in Chkoushi village (Tsalendjikha 
district). As a result, around 60 children were deprived of the possibility to study in Georgian. 

Another serious  impediment  to  the right  to education  is  the new border regime  in  the Gali 
region. Georgian teachers in Gali were receiving their salaries from the Government of Georgia; 
however after the closure of crossing points, these teachers can no longer receive their salary.  

In closing, allow me to make the following observaton: The most tragic way to think of what is 
taking  place  in  our  occupied  territories  is  this:  The  educational  system  is  being  used  as  the 
ultimate means of ethnic cleansing. By depriving Georgian children of their right to education, 
the  occupiers  are  snuffing  out  a  people  and  a  culture  that  has  lived  in  these  territories  for 
centuries or longer. 

 

Thank you. 
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Mr. President,

I would like to express our appreciation to you, Mr. President, for holding

this very important thematic debate, and to all the panelists for their

inspiring explanations.

Since Japan considers that guaranteeing education in emergency

situations is a vital component of the concept of human security, as well

as that it is a critical element of peace-building, we have long supported

education in emergency all around the world. Due to the time constraint,

I will offer only one example.

Recently, the Japanese Government, in cooperation with UNICEF,

commenced a project in Afghanistan named “the Project for Construction

of Educational Facilities in Kabul City”. In this project, the Afghanistan

government will cooperate with UNICEF for the construction in 48

elementary and intermediate schools of around 1,000 classrooms, in

addition to improving their water supplies, toilets and playgrounds. With

this cooperation, it is estimated that 80,000 more children can start their

studies in these schools and that the quality of education will definitely

improve.



Mr. President,

I would like to refer to our efforts in the African region, too. In Niger, the

Government has established school management committees consisting

of local community members to improve community and parental

awareness about schools. The Japan International Cooperation Agency

(JICA) proposed, upon request from the Government of Niger, a model

called “School for All” as a way of helping the committee function more

effectively. This model includes democratic election of the committee

members, development of school improvement activity plans by the

committees in close consultation with local communities, and monitoring

of related tasks, such as the formulation, implementation and evaluation

of the school improvement activity plans.

These efforts have resulted in not only the expansion of the children’s

educational opportunities, but also qualitative improvements in

education and community support for schooling.

Although Niger is not in an emergency situation, I hope we can make

maximum use of our successful experience in the country for use in such

situations.

Thank you.
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Informal General Assembly Thematic Debate on Access to Education in Emergency,
Post-crisis and Transition Situations caused by man-made or natural disasters,

New York, 18 March 2009

Statement by the United Nations Development Programme
Lead Agency for the IASC Cluster Working Group on Early Recovery

UNDP welcomes the initiative of the President of the General Assembly to convene an interactive
thematic dialogue on the Right to Education in Emergency, Post-crisis and Transition Situations.
UNDP believes that this dialogue is very timely, given the fact that about half of the 75 million
children currently out of school, live in conflict affected countries, and that schools have
increasingly become the targets of attacks in conflict and are being increasingly misused by
warring factions to stage attacks

As designated Cluster lead for the IASC Early Recovery Cluster, UNDP fully recognizes the
importance of education in mitigating the psychosocial impact of conflict and disasters, and the
important contribution it can make as an essential building block for social recovery. For
education to succeed in emergency and post-crisis situations, it should be addressed as one of
the key elements of early recovery, which begins within the timeframe of emergency
intervention and seeks to generate self-sustaining, nationally owned, resilient processes for post-
crisis recovery. Along with education, other equally important areas for early recovery include
security, the restoration of basic services, livelihoods, shelter, and post-crisis governance. As
the IASC Education Cluster has indicated, specific activities in the area of education may include:

 National policy development and advocacy on issues such as financing of education,
gender, disadvantaged groups, building-back-better

 Capacity development for Ministry of Education at different levels

 Using restoration of schooling as “normalization” and establishing stability for
communities

 Restoring teacher training, school supplies, information management etc

 Developing programmes for children who have missed out on education such as
accelerated learning programmes

 Rehabilitation of schools (building-back-better), provision of furniture, teacher training
manuals

 Establishing children’s clubs, resource centers for clusters of schools

 Developing a code of conduct for schools and teachers

 Payment/incentives schemes for (volunteer) teachers
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The Early Recovery Cluster is working to enhance links with other clusters to ensure the
mainstreaming of early recovery across all clusters and sectors. Links between the Early
Recovery cluster and the Education Cluster are vital to ensure continuation of education
during emergencies, through early recovery and on to longer-term recovery and development.
Rebuilding education systems in early recovery focuses on reconnecting education in crisis-
affected areas to the national system, or building back better by reforming the entire system to
create a more inclusive and better quality education system. UNDP works closely with the other
UN and non-governmental partners within the IASC Cluster Working Group on Early Recovery
(CWGER) to promote synergies and emphasize sectoral inter-dependence.

UNDP believes that everything should be done to strengthen education in emergency situations,
the best preparation for effective continuity of education in crisis and post-crisis settings takes
place in non-crisis settings, long before an emergency occurs. UNDP has consistently worked to
support the international agenda on education as a universal right and as an integral component
of global human development, including through its support to governments in the formulation
of poverty reduction strategies that increase access to social services including education. The
educational component of UNDP's Human Development Index (the others being life
expectancy at birth and GDP per capita) is comprised of adult literacy rates and the combined
gross enrolment ratio for primary, secondary and tertiary schooling. All of these indicators are
gravely affected by conflict and disaster which take a heavy toll on national capacities to provide
formal and non formal education to the population. Continuity of educational services in crisis
and post-crisis settings thus starts in non-crisis situations as an integral component of national
strategies to promote sustained human development.

UNDP strongly urges governments and development partners to address education within the
broader context of early recovery in both crisis and post-crisis settings in order to build a
stronger foundation for sustained recovery from crises in the long-term, and consolidate peace
by preventing a relapse into conflict. In this regard, the continuity of education, in addition to
being a fundamental human right, is also a peacebuilding strategy and should be included in all
early recovery strategies. For such strategies to be effective, additional and predictable funding
for early recovery from crises will be needed to guarantee that education for both children and
adults, along with other sectors, will receive the attention and support it needs.
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