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INFORMAL SUMMARY 

 

The official summary of the President of ECOSOC provides a synopsis of the discussion 

held at the Global Preparatory Meeting of ECOSOC and presents substantive 

recommendations on practical measures and policy options proposed at the meeting, with 

a view to turning existing commitments into concrete and effective action on the ground.  

 

Opening session 

 

Chair  H.E. Mr. Lazarous Kapambwe (Zambia), President of the ECOSOC 

Presenters  H.E. Mr. Abulkalam Abdul Momen, Vice-President of ECOSOC 

Mr. Christophe de Bassompiere, Permanent Mission of Belgium to the UN 

in New York, on behalf of H.E. Mr. Jan Grauls, Vice-President of 

ECOSOC 

 Ms. Sakiko Fukuda-Parr, Visiting Professor, New School University, and 

member of the United Nations Committee for Development Policy (CDP) 

 

The opening plenary featured a reporting back on the outcome of the regional preparatory 

meetings held in Western Asia, Asia and the Pacific and Africa, as well as a presentation 

on the role of education in development as discussed in the Committee for Development 

Policy in March 2011. 

 

The meeting for Western Asia highlighted the fact that while progress has been 

achieved, economic, social, religious and political barriers to education remain for 

many, thereby making access to education problematic for women, girls and other 

marginalized groups. Governments need to therefore do more to ensure equitable 

educational and learning opportunities for all. The meeting for Asia and the Pacific 

stressed the need to rethink education in light of a changing world, including 

demographic and technological shifts, as the new education challenges are 

emerging. The focus must shift from issues of access and completion to the equally 

fundamental issues of relevance and quality. The meeting for Africa recommended 

the elimination of school fees for primary education, with additional support for the 

marginalized, as well as making special efforts to enrol and retain girls, through the 

provision of free school rides and sanitary facilities to promote inclusion. 

 

http://www.un.org/en/ecosoc/newfunct/pdf/statement_summary_of_2011_africa_regional_meeting.pdf
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The CDP identified the emergence of two major challenges, namely a growing “learning 

crisis” and the inadequacy of educational systems in meeting the socio-economic needs 

of countries. Increases in enrolment ratios have not led to improvements in students‟ 

basic abilities such as literacy and numeracy skills. The Committee stressed the need to 

move beyond universal primary education to adjust the curricula and teaching methods to 

changing needs, as well as to provide opportunities for life-long training and re-training. 

 

E-discussion Reporting 

 

Chair  H.E. Mr. Lazarous Kapambwe (Zambia), President of the ECOSOC 

Presenters Ms Barbara Reynolds, Senior Education Advisor, UNICEF (reporting  

  on behalf of Mr. Nicholas Alipui, Director of Programmes, UNICEF) 

  Ms Rekha Datta, Director, Institute for Global Understanding,  

  Monmouth University (USA) 

Regional moderators from Escuela Politécnica Javeriana del Ecuador, 

Modern University for Business and Science (Lebanon) and University of 

Kwazulu-Natal (South Africa) 

 

In this session, the Council heard the outcome of two online discussion fora which were 

organized in the spring in order to engage a wide range of stakeholders on the issue of 

education.  Both online discussions gave global participants from outside and within the 

UN system to formulate concrete policy recommendations for policymakers at the 

ECOSOC 2011 Annual Ministerial Review in July.  Brief presentations of the two online 

discussions were followed by an interactive discussion involving the presenters, regional 

moderators and meeting attendees.   

 

The first was an e-discussion for experts, including academics, practitioners and 

policymakers, which focused on quality, access and innovation in education. It was 

hosted by the UNDG MDG-Net forum, in collaboration with UN DESA, UNESCO and 

UNICEF. The second was an online discussion which targeted youth and tertiary level 

educators, organized by the UN Academic Impact and UN DESA and hosted on 

Facebook.  The focus of this discussion was on four of the 10 basic principles to which 

UN Academic Impact is committed: (1) educational opportunity for all, (2) equal 

opportunity for the pursuit of higher education, (3) poverty reduction through education 

and (4) education for sustainability.  

 

Recommendations emerging from the reporting back and interactive discussion: 

 

Improve the quality of learning while expanding access to education.  Expanding 

access to education cannot occur in isolation and has to be linked with ensuring the 

provision of high quality education.  Children‟s early years in primary school must be 

supported by highly qualified, motivated teachers in order to lay a solid foundation for 

lifelong learning.  Outdated curricula should be reformed to solidify basic literacy, 

numeracy and problem-solving skills at the primary level and the relevance of secondary 

and tertiary education to the world of work needs to be improved.   
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Focus on reducing the barriers to education for children with multiple deprivations.  

Socio-economic marginalization continues to pose a major challenge to the achievement 

of the education MDGs and EFA agenda.  National efforts must be strengthened to 

ensure that education policy is inclusive, with particular attention paid to the needs of 

children from poor households who are out of school or at risk of dropping out.  This 

includes – but is not limited to – girls, children from minority ethnic or linguistic 

backgrounds, children from indigenous groups, children living in rural areas and children 

with disabilities. 

 

Build a better evidence base for what works and what doesn’t in education systems.  

There are many innovative policies and practices being enacted in education systems at 

both the national and local levels.  Improved regional and global knowledge-sharing on 

successful innovations – as well as “successful failures” – can inform policymakers‟ and 

practitioners‟ efforts to devise innovative solutions to ongoing bottlenecks in education.  

In particular, examples of good, innovative practice are needed in relation to public-

private partnerships in education, teacher shortages, curricula reform and education 

delivery in fragile or complex settings.   

 

Close the gap between education policy and programme implementation.  While 

compelling policy goals may be formulated at the global level, there are often 

implementation gaps in what governments and institutions are able or willing to put into 

practice.  Strengthened political will is needed to ensure broad policy goals are 

implemented at the local level.  Two methods for doing so were raised in the context of 

the online discussions: (1) community participation in education can ensure that local 

needs and priorities are incorporated into education policy and can promote community 

involvement in monitoring school-level management and learning outcomes; (2) 

improved socio-economic data and local area mapping not only strengthen existing 

education policies but also can inform new policy agendas in the education sector. 

 

Enhance the menu of options for school-to-work transitions.  Policymakers should 

refocus their commitment to reducing youth unemployment in developing and developed 

countries alike.  Curricula in secondary and tertiary education should be made relevant to 

21
st
 century challenges and opportunities, with a specific focus on sustainable 

development and the “green” economy.  Opportunities for technical and vocational 

educational training (TVET), apprenticeships and service learning should be updated and 

expanded to ensure a smooth transition from education systems to decent work.   

 

Take a holistic approach to education.  Policymakers should not assume that education 

is a “silver bullet” for poverty reduction.  Instead, education policy must be integrated 

into broader development strategies that aim at reducing marginalization.  This will 

require an inter-sectoral approach which holistically addresses both the structural causes 

and multiple dimensions of poverty.  For example, cooperation between education and 

labor ministries can improve the interlinkages between lifelong learning and 

employment.  In addition, children‟s health and food security impact on their ability to 

attend school and learn effectively in the class room.  Therefore, education policy should 

be made with clear linkages to broader social protection measures, including conditional 
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cash transfers, deworming and immunization campaigns and school-based feeding 

programmes.   

 

Incorporate student “voice” into education policy.  Specifically in higher education 

policy, youth have a range of concerns and priorities that often put them ahead of the 

curve in comparison with experts and policymakers.  For example, in the interactive 

discussion, student-participants expressed concern about the “digital divide” between 

higher education systems in developing and developed countries.  Additionally, student-

participants discussed the need for greater student participation, in conjunction with 

education ministries and the private sector, in the design of school-to-work programmes 

and skills development for the labor market.  Regarding student voice at the primary 

level, UNICEF‟s Child-Friendly Schools (CFS) model includes strategies for enhancing 

the participation of children and their parents in local schools.    

 

 

Presentations by Panelists - “Removing barriers to education: What’s new and 

notable” 

 

Chair  H.E. Mr. Lazarous Kapambwe (Zambia), President of the ECOSOC 

Panelists Mr. Zhou Mansheng, Deputy Director-General, National Centre for 

Education Development and Research, China 

Ms. Maria do Pilar Lacerda, National Basic Education Secretary, Ministry 

of Education, Brazil 

Ms. Gladys Bertha Modise, Director, Provincial, Budget and Monitoring, 

Department of Basic Education, South Africa 

Dr. Ellen Karoline Henriksen, Associate Professor, University of Oslo 

Ms. Kara Nichols, Executive Director, Connect to Learn 

 

The panel focused on sharing a sample of global experiences with how best to increase 

access to education with national education systems and with alternative options in 

developing and developed countries. A brief summary of the main ideas presented by the 

panellists: 

 

Strong progress on the education development goals in China. China has made 

significant achievements in their resolve to achieve EFA goals. Today, primary enrolment 

is nearly universal in China, while the average student spends over three more years in 

school than did his/her counterpart back in 1982. Gaps between regions in net enrolment 

rates have been also been reduced. Additionally, several key policies and measures have 

been put in place to address rural education problems, including the Rural Primary and 

Secondary Boarding Schools Project which improved learning and living conditions for 

children in poor rural areas.  Success can be attributed to rapidly growing incomes 

together with decentralization of education planning which allows local authorities to 

better meet local needs.  Improved budget allocation and raising of revenue as well as 

better oversight and accountability have also played a role in ensuring educational 

improvements for children.   
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China‟s progress on the education front has led to new challenges, however. The quality 

of education in rural areas is generally considered inferior to that found in cities and 

pedagogy is not able to keep up with fast-paced changes in society. Improving education 

results for the children of China‟s 230 million migrant workers has thus become another 

major priority for the National Education Ministry. 

 

 

Brazil’s education system strengthened through decentralization
1
 and improved 

partnerships. Despite the progress, Brazil continues to face ongoing challenges. Brazil 

faces severe teacher shortages and poor quality instruction in many areas. A new national 

minimum teacher wage might close the shortfall. Dropouts and the limited number of 

hours spent in class (daily student average – 4 hours) are also cause for concern. Reaching 

marginalized areas, especially in Northern Brazil, needs to become a higher priority; 

facilitating the dissemination of „best-practices‟ in education is thus essential. 

 

Much of the country‟s breakthrough on the education development goals can be credited 

to the „de-politicization‟ of education spending ― along with precise targets, regular 

testing and clear lines of accountability. A new education finance fund has also helped.  

Brazil‟s Education Development Plan includes targeted initiatives that not only establish 

guidelines and indicators for improving basic education, but also aim to strengthen 

partnerships with civil society and multilateral agencies and change the relationship 

between states and municipalities.  In particular, the Ministry of Education worked closely 

with UNICEF to improve education in the most fragile and hardest to reach cities in Brazil 

with the lowest levels of performance.  Based on the Basic Education Development Index 

taken in these areas, significant improvements in education were noted. 

 

 

Tailor-made cash-transfers enjoy success. Cash-transfers were used to boost primary 

enrolment in South Africa, especially for learners from poor households. Direct cash 

transfers, no-school fees, non-cash transfers and other financial incentives, such as school 

nutrition programmes have shown to be beneficial for schools and their students. 

Enrolment of Grade 1 students rose 10% in only three years after implementation of a 

nutrition programme.  Such initiatives led to improvements not only in enrolment but also 

teaching effectiveness and student learning achievement. While various approaches have 

strengths and weaknesses and although cash-transfers are generally successful, they are 

not immune to challenges and typically work best when tailored to meet local needs.  

South Africa‟s Action Plan 2014 aims to scale up the use of cash transfers as a means to 

achieve their goal of realization of schooling for all by 2015. 

 

 

 Educational institutions need a makeover. There is a tendency in Norway among male 

students to pursue educational and career paths in science and engineering, with female 

graduates gravitating instead to the health care and teaching fields, among others. Men 

may dominate the sciences, but the profession still suffers from an acute overall personnel 

                                                 
1
 The federal government is responsible for tertiary education, the provincial government handles 

secondary education and local government is charged with primary education. 
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shortage. Women therefore represent a largely untapped pool of potential recruits. 

Drawing in more females would also have the potential advantage of introducing a greater 

diversity of approaches and new ideas.  Personal identity and stereotypical images can 

influence youth‟s educational choices and prevent them, especially women, from pursuing 

academic or career paths in the sciences. Studies in Norway indicated that rather than 

basing decisions about school subjects on interests alone, students tend to make choices 

based on their personal identification with stereotypes they associate with specific careers.  

Educators can be critical in changing stereotypes by providing career examples and 

subjects that are more appealing to female students and that speak to their differing 

interests. Educational institutions may be in need of a public relations „makeover‟ ― a 

way to get out the message that science is enormously diverse in subject matter and its 

practitioners can actually possess attractive identity traits.  Efforts to recruit girls into 

science must support girls‟ efficacy by showing that careers in science are not only 

interesting and relevant but also fulfilling and meaningful.  Initiatives such as the “Enter 

Project”, a local Norwegian venture, which uses innovative techniques to get young 

people interested in the field of science, is one example of how this can be accomplished. 

 

Information and communication technology is a means to raising learning 

productivity. Developing countries run the risk of falling behind as more developed 

countries become increasingly dependent on technology.  Connect to Learn aims to 

address this issue through cost effective ICT initiatives that improve learning for children, 

especially girls in Sub-Saharan Africa.  Connect to Learn pairs classrooms in poor rural 

communities with  students in the United States and other countries to help foster cultural 

exchanges that empower youth with resources and skills in technology that prepare them 

for life-long learning in the 21
st
 century.  A programme in Ghana offers scholarships that 

enable local students access to secondary school as well as help primary schools set up 

„durable, cost-effective‟ internet connections. By educating girls in ICT developing 

countries like Africa have a better opportunity to increase their earning potential, combat 

poverty and keep up with a rapidly changing global society.  

 

Closing Session 

 

Speaker Mr. Sha Zukang, Under-Secretary-General, DESA 

 

The closing plenary featured a closing statement by the Under-Secretary-General of 

DESA, who outlined some of the key policy issues for the AMR. He highlighted a 

number of policy areas related to getting kids into the classroom and making sure they 

stay enrolled and learn productively, which the Council may wish to consider in its 

preparation for the 2011 AMR.  These include: shifting towards a more holistic, multi-

sector approach, mobilizing more resources both nationally and internationally, 

reprioritizing spending on basic education, maximizing the respective strengths of 

business and civil society in partnership with Governments, ensuring that schools are 

safe, welcoming environments, prioritizing teaching by recruiting, training and retaining 

good teachers, incorporating critical thinking skills as part of every school curriculum 

and carrying out rigorous testing, with clear lines of accountability to create the right 

incentives and ensuring that schooling prepares youth for the world of work. 


