Report of the Asia Pacific Regional Preparatory Meting on
“Education and the achievements of the Millennium @2velopment
Goals” for the 2011 Annual Ministerial Review of the Economic
and Social Council

Summary

As part of the annual ministerial review of theoBomic and Social Council, a
regional preparatory meeting on the thetEslucation and the achievement of the
Millennium Development Goalsivas held on 24 March 2011 in Chonburi, Thailand,
in preparation for the 2011 ECOSOC Annual Minisa¢fReview, which will focus
on education. The ECOSOC High-Level Asia and PacRiegional Meeting took
place in the context of the Tenth Meeting of Higtvél Group on Education for All
(EFA) (Jomtien, 22-24 march, 2011) and was hostethle Government of Thailand,
in cooperation with the United Nations Departmehtteonomic and Social Affairs
(UNDESA), the United Nations Educational, Sciemtifind Cultural Organization
(UNESCO) and the United Nations Economic and So€iammission for Asia and
the Pacific (ESCAP).

The High-Level Regional Meeting brought togetheinldters from the region,
education practitioners, development partners, | cbdciety representatives, and
experts to identify integrated approaches and ostecpolicy measures that ECOSOC
can promote in the context of the AMR, and moretipatarly on the role education
can play in contributing to the realization of #ile Millennium Development Goals
(MDGS).

Highlights from the Discussions

The following key messages emerged from the disious

Progress in the Asia Pacific region on the educatie related MDGs and EFA

= Progress towards education goals is varied in theegion. While much
progress has been made in terms of enrolment, latntry into school
and early drop out remain major problems.

= The region as a whole is an early achiever for a muber of indicators
such as reducing gender disparities in primary andertiary education.
The region is also on track to achieve three otheimportant targets:
gender parity in secondary education, ensuring unigrsal access of
children to primary school and halving the proportion of people living
below the poverty line.

= The region has made slow progress in ensuring thagirls and boys
reach the last grade of primary education, reducingchild mortality
and improving maternal health and providing basic anitation.

Education and Poverty Reduction (MDG 1)

= Countries need an educated population to reduce pevty as evidenced
by the fact that one additional year of schoolingricreases a person’s
wage by five to ten per cent.




Inequalities persist within countries regarding aveage number of
years of schooling, particularly between the richésand poorest, and
between boys and girls, with the worst off often biag poor, rural girls.

Education is the key to an innovation economy andrgwth begins with
education. Education can drive entrepreneurship anc&mployability.

Education is changing to adapt to increasing glob#&ation and
technological innovation. New skills are required @ reflect the shift
from industrial to knowledge economies and the role of the public
and private sector are adjusting in facilitating ard regulating
education.

Education and Health (MDGs 4, 5 & 6)

Direct links between education and MDGs 4, 5 and @o both ways.
Education is the best investment that can be madetachieve these
goals, and there are intergenerational benefits ofeducation,
particularly with girls, who when educated are morelikely to seek
professional health care and services, especiallyidng childbirth, and
promote healthcare for their children.

The challenges to progress in the health and edudah related
development goals include inequalities and dispaliggs between urban
and rural areas with less developed areas laggingarf behind on
indicators and experiencing lower quality and poore access to health
services. Additionally, progress is challenged by ndernourishment
among children, and the high incidence of HIV/AIDS.

Young people are a significant demographic group inthe region, who
are seeking information and services linked to theiphysical and
emotional needs; consequently there is a clear andrgent need to
address young people’s right to comprehensive sexuaand
reproductive health education and services.

Education and Sustainable Development (MDG 7)

An educated population is essential for sustainabléevelopment in any
country. Democratic processes involve public partipation and
governments should respond to the demands of the qpele for
sustainable development.

The first half of the decade on Education for Sustmable Development
(ESD) has shown that ESD is not only about schootlecation but also
covers a wide range of actions beyond the educatia®ctor. It involves
partnerships forged between different key stakeholdrs.

Internationally agreed development goals highlighthe use of all modes of
learning, informal as well as the formal sectors ineducation, and lifelong
learning, which is becoming increasingly important in a world
characterized by rapid change. Learning and educatin are at the core of
coping with and addressing changing situations.




Introduction

In July 2011, the United Nations Economic and SoCiauncil will hold its fifth Annual
Ministerial Review in Geneva, Switzerland. The Raviwill focus on"Implementing the
internationally agreed goals and commitments irarégo education".

On 24 March 2011, a Regional Preparatory Meetingtlfie Asia Pacific Region was
hosted by the Government of Thailand, in coopenatiih the United Nations Department
of Economic and Social Affairs (UNDESA), the Unit&thtions Educational, Scientific
and Cultural Organization (UNESCO), the United Nas Children’s Fund (UNICEF) and
the United Nations Economic and Social Commission Asia and the Pacific
(ESCAP).

The meeting brought together a diverse group ofeguwent representatives, regional
stakeholders, experts from the United Nations systand other international

organizations, non-governmental organizations (NG@sademia, and the private sector.
The meeting provided an important opportunity fbe tAsia and Pacific countries to
contribute to the Annual Ministerial Review, inclnd by sharing best practices and
lessons learned.

Proceedings of the regional preparatory meetig
Opening Session

Welcoming remarks

H.E. Mr. Chinnaworn Boonyakiat, Minister of Education, Thailand, expressed
his pleasure at the convening of the meeting antéreled a warm welcome to all
the delegates from governments of the region; w@aiév United Nations
organizations; and academic institutions both améoand abroad, as well as
representatives of non-governmental organizations.

Mr. Boonyakiat highlighted Thailand’s efforts in gards to education and the
adoption of the MDGs goals and targets, and welabthe ensuing consultations as
a useful contribution to the success of ECOSOCtaerd2011 AMR in Geneva.

Opening Remarks

In his introductory remarksil.E. Mr. Abulkalam Abdul Momen, Vice-President,
United Nations Economic and Social Council (ECOSOQG)emphasized that
technology is rapidly changing today’s world, madiih smaller but at the same time
also leading to higher expectations. The currendbgl financial architecture
constitutes an impediment, especially for Least &eged Countries (LDCs) and
Small Island Developing States (SIDS) in achievitig MDGs, including the
education goals. He cautioned that the impressictuge of global progress on the
education targets of MDG-2 and MDG-3 hides larg#edénces both between and
within countries as well as the issue of educatiprality. It was pointed out in
particular that poor education outcomes have tbrriernicious effects on factors
such as poverty, health, gender equality and thdremment, but fortunately the
reverse is also true.

Most notably, Mr. Momen pointed out in regards fspdrities in progress towards
MDG-2 for universal education, there are mixed festor South and West Asia and
East Asia and the Pacific. The large number of ¢hasut of school, the



disproportionate impacts on minority, ethnic anibat groups, adult illiteracy, and
gender disparities remain obstacles, particularly $outh and West Asia.
Furthermore, poor quality education, linked in kargart to the acute shortage of
gualified teachers, jeopardizes the future of yowhddren increasing the risk of
lifelong illiteracy and povertyAmbassador Momen highlighted that education is the
key to reaching all other MDGs. For example, igaels to education and poverty,
a recent study was cited that showed that eachtiaddi year of schooling adds an
extra 10% to an average person’s earnings andntlifaaverage annual GDP by
0.37%. In addition, Mr. Momen mentioned the pastlinks between education and
women’s empowerment, including how this contributestheir ability to care for
their children, to the prevention and treatmentedhal diseases such as HIV/AIDS,
and to environmental sustainability.

He concluded by saying that the discussions dutimg AMR regional meeting
would provide an important input into ECOSOC’s JAMR session and will assist
the Ministerial Declaration to be adopted by theuGal.

Mr. Thomas Stelzer, Assistant Secretary-General folPolicy Coordination and
Inter-Agency Affairs, United Nations Department of Economic and Social
Affairs began by providing an overview of the progress enau advancing the
education related goals in the Asia Pacific regible. noted that progress was as
varied as the region itself. While much progressl Heeen made in terms of
enrolment, late entry into school and early drog ocemained a major problem,
particularly in East Asia and the Pacific. Mr. St stressed that enrolment should
not be confused with learning, and highlighted tpabr education results do not
simply disappear. llliteracy and a mismatch betwskitls and what is demanded in
the job market continue to pose a challenge duaidglthood. It was intimated that
for its part, ECOSOC will focus in 2012 on ways gpur job creation by making
graduates more workforce-ready, together with dedrside measures like creating
more flexible labour markets.

Mr. Stelzer highlighted that education is not ordyright in itself; it is also an
important tool to for on other Goals such as headtid for transitioning to a green
economy. According to Mr. Stelzer, currently thedtication paradox” is more
pronounced than eve+ with education serving equally as a high-speedkedor,
for those with it, and as a mighty roadblock, fbose without it. In conclusion, Mr.
Stelzer gave a call to action, reminding particifsaof the steep cost of inaction.

Dr. Nagesh Kumar, Acting Deputy-Executive Secretary and Chief of
Marcoeconomic policy and Development Division, Unéd Nations Economic
Commission for Asia and the Pacific (ESCAP)highlighted that most success
towards meeting the Development Goals has occulredespect to poverty
reduction, the provision of universal primary ediica, reducing gender disparities
in primary and tertiary education, reducing HIV paéence, stopping the spread of
tuberculosis, reducing emission of ozone-depleunfstances, and increasing the
proportion of people with access to potable wabat. Kumar pointed out, though,
the lack of progress in key areas such as redubingger, ensuring completion of
primary education, reducing child mortality, impiog maternal health, and
providing basic sanitation, which highlight thatrisions in achievement exist
across goals and indicators. Of significance ad,veee the variations that exist
across countries and sub-regions in terms of aemmnt of the MDGs, with
Southeast and East Asia, in general, showing grgategress than South Asia and
the Pacific islands.



In light of these issues, Dr. Kumar stressed theadrtance of putting poverty
reduction and MDG achievement at the center of deeelopment strategy in the
region, and encouraged viewing the achievement BDIQd as a critical part of the
strategy to promote growth itself rather than aeial welfare scheme. Dr. Kumar
recommended that all the policies that help to eldsese gaps and foster inclusive
development be adopted by governments. In conchydds. Kumar emphasized the
continuing relevance of global partnership, paracly for assisting the LDCs in
closing the MDG gaps, the need to enhance overdemslopment assistance, the
increasing importance of South-South cooperationd ahe role that greater
connectivity and regional economic integration gday in making the region more
resilient to further crises and bolster the capaoitthe poorest countries to achieve
the MDGs. ESCAP is assisting the region in develgpelements of a regional
financial architecture for closing the developmegaps. Dr. Kumar pointed out that
regional dialogues such as this are important foapsng a coordinated regional
perspective and sharing of development experiences.

Presentation and setting the stage

Dr. Gwang-Jo Kim, Director, UNESCO Asia-Pacific Rgional Bureau for

Education, Bangkok Thailand, presented on A perspective on progress towards
the education MDGs in Asia and the Pacifim which an overview was provided of
the progress made by the region on the educatitated MDGs and Education for
All (EFA) goals, and on education’s contributiontte progress of the other MDGs.

Dr. Kim provided a brief background of the Asia Hizcregion, commenting that it
is a diverse region that contains the world’s mpspulous countries, China and
India, as well as many small island states, anédabe persistent issues of poverty,
income inequality, and low life expectancy, despisegrowth and development. In
relation to achieving the MDGs the region’s progrés mixed, with success as a
whole in achieving a number of indicators such educing gender disparities in
primary education, stopping the spread of HIV/AIR8d tuberculosis, progressing
bio-diversity, reducing consumption of ozone-deiplgtsubstances, and halving the
proportion of people without access to safe drigkimater, as well as being on track
to halving the proportion of people living belowetipoverty line, ensuring universal
access of children to primary school, and gendeitya secondary education.

Despite this success, the region has experienaad gtogress in preventing hunger,
ensuring completion of primary education (MDG-2kducing child mortality,
improving maternal health and providing basic satiitn, and with uneven progress
towards achieving gender parity in completion rafedG-3), especially in South
Asia and the LDCs in the region. In regards togoess on MDG-2, Dr. Kim
highlighted that, overall for the region, there anere children in school, progress
has been made in expanding basic education, anc tisea growing focus on
secondary education. However, progress towards eusal primary education is
experienced unevenly, particularly in conflict-affed countries such as
Afghanistan. Furthermore, in order to achieve urdaé primary education the
region must address the slowing down of growth nroément rates, the high
numbers of children still out-of-school. Policylstions must be sought to reduce
late entry, repetition and drop out, particularim@ang the marginalized groups, with
new approaches that are better tailored and taggetéhese groups.



Dr. Kim then illustrated how universal primary edtion is linked to the other EFA

goals, emphasizing that free and compulsory primeadycation is a fundamental
human right enshrined in the 1948 Universal Ded¢laraof Human Rights, and

reaffirmed by the International community in JomtieThailand in 1990 and in

Dakar, Senegal in 2000. The EFA goals expressngpecehensive view of education,
recognizing that universal primary education is elegeent on policies and progress
across all levels of education and various deliveigdalities, both formal and non-
formal. Thus, progress or the lack of it, in megtinniversal primary education,

must be viewed in the context of progress in tHeepEFA goals.

Session I: Education and Poverty Reduction (MDG 1)
Panelist Presentations

Ms. Elizabeth King, Director of Education, Human Development Network, World
Bank, commenced her presentation by addressing the guestiwhy we should invest
in education, offering in her answer that one &adddl year of schooling increases a
person’s wage by five to ten per cent, as wellles fact that one additional year in
average education of women reduces child mortaltyine and a half per cent.

Ms. King emphasized that as the world is changiegéd is increasing need to invest in
people’s knowledge and skills to improve lives, reduce poverty, and to promote
development. This becomes evident in light of glotrands such as the geographic
distribution of the world’s population, with the stamajority residing in Asia and the
developing world by 2050, or the rapid growth inbile and Internet users. There is
increasing demand for different skills, such as -poutine analytic and non-routine
interactive skills.

Ms. King pointed out that poverty has significandlgclined in Asia, and that, using the
broader poverty measure of $2/day, one-third oftttael developing world population
(2 billion people) will be living in poverty in 2Bl However, the evidence suggests
that there remain disparities across the regioresSing the need to make Learning for
All a reality, Ms. King referred again to the inedities within countries regarding
average number of years of schooling, particuldwben the richest and poorest, and
between boys and girls.

Ms. King concluded by emphasizing the necessityni@st early, to invest smartly,
including by building job-relevant skills and encaging entrepreneurship and
innovation, and to invest for all. The imperatiekbuilding a high-quality knowledge
base was emphasized, and includes at the founddtifrastructure and personnel in
the policy domains (e.g. Learning Assessment arfdrimation Management), then
service delivery sub-systems (e.g. ECD, School theand Workforce Development),
and at the top Learning For All.

Mr. Ashutosh Chadha, Director, Strategic Education Initiative, APAC region,
Intel, Asia Pacific, began with a quoted by Kinelev, “the creation of educational
system capable of preparing people to live in thanging world is one of the crucial
tasks of modern society.”

He then illustrated the historical progress of glbbransformation, noting that from
1950 to 2000s (a period of 50 years) global GDPhdledl This trend demonstrates that
it is innovation that is at the heart of the growtMr. Chadha presented the question:



where does innovation begin? He pointed out thatrbad to the innovation economy

and growth undeniably begins with education. Hessted that education needs to be
the focus in order to drive entrepreneurship anglegability, and to also address the

issue of increasing levels of the educated unengadoyThe issue arises of whether the
education that is provided should remain the sasnié was in the past.

According to Mr. Chadha, the changing shape of etgcifrom resource-based to
knowledge-based, refers to a move to a knowledgen@uy and or imagination
economy which has been one area in which many eo@msohave grown. These
economies, though, have also simultaneously soughaddress the challenges in
education regarding issues of quality, assessmestuglents and learning outcomes,
and integrating students as part of the larger eoon

It was suggested that a systemic approach for éuned transformation is needed, one
in which true public-private partnerships with gowmments, NGOs, the private sector
and the general community work together to addthese challenges. Consideration
must be given as well to the role of technologyaiddressing the areas of equity,
accessibility, and lack of quality teachers. Mr.a@ha detailed Intel's experiences in
multiple countries over the years which have shotwat effective transformation
requires a systemic approach that addresses fieeifspcomponents: policy; research
and evaluation; curriculum assessment; professiaiealelopment, and; information
communications technology (ICTs). Intel has expecied success in such approaches,
including enhancing the technical and social slolidiearing-impaired children from a
low-income, ethnic minority community in Lam Dongopince in Vietham, and
funding and facilitating training on social and mmreneurship development and
empowerment for a young Muslim woman in a remotkage in the state of Kerala in
India.

Dr. Jose Roberto Guevara, President, Asia South P#ic Association for Basic and
Adult Education (ASPBAE), representing a 200 member regional network, focused
his presentation on the important role of civil mtg in advancing the education
related MDGs. Dr. Guevara emphasized a lack oftipal commitment and a silo
mentality as the key challenges in advancing thecation goals.

Using examples from their work in various commuesti Dr. Guevara observed that in
a globalized world education needed to not onlyvigte students with the relevant
facts but also a broader understanding of how iddial actions are affected and
impact the global picture. Ensuring a better ustherding and greater awareness of the
impact of individual decisions on the rest of therld through education is important
both in developing and developed countries. Egquatiportant is that knowledge
requires constant updating. This point was illugtdaby an example of ASPBAE’s
work in adult education in Bhutan which helped refothe farming process through
developing an innovative literacy education progmen

In closing Dr. Guevara recognized that educationften looked at as the glue which
holds a society together. Moreover, Dr. Guevardeddthat this static picture of glue,
which hardens over time, is no longer timely andttimn a changing world what is
needed is an education that is flexible, ensuriadipipation and ownership in decision
making processes in a rapidly changing world.

2. Open Discussion

The representative of Indonesiaremarked that the increased focus on education can
increase income, offering as an example the coistitpproved position in the



poverty rating partially by devoting attention taueation. It was additionally
highlighted that Indonesia pays particular attemtio the marginalized, providing a
minimum of twenty per cent of university places goor families, in addition to
scholarships for poor students. The useful rolecofditional cash transfers, to
support life skills, plus additional cash transfeier health programmes were
mentioned as well. It was pointed out that thes fdimensions of education outlined
by Intel are the same as the priorities of Indoaesi

The representative of Koreacommented otthe valuable lessons that can be taken from
focusing on the links between war and conflict, gnty, and education, and highlighted in
particular the recent Education for All Global Mtmring Report on the theme of education
in countries emerging from conflict. Korea expegsthat education has been high on their
agenda, with research conducted with the privateos®n comparative studies with Korea
and other developing countries which highlights itheortant role of basic education for
human development. Step by step, education hagideth with industrial development.
Furthermore, women and girls education has cortgtbio the demand for women as
workers. Korea concluded by adding that the cargarvernment is committed to green
growth, as it is linked to education.

The representative of thehilippines remarked on the need to bring the business sextor t
the table and increase employer sponsored traigagjcularly of youth who have no
employment experience. Expanded employer traintag address this lack of the
necessary experience needed for applying for joliswas suggested, in general, that
consideration be given to what is being done inglbéal context.

Mr. Chadha responded on the parallel role of the busines®isdo work in part through
philanthropy, and in part due to business impeeativit was emphasized that business in
many instances can help in assessment of requiilis, &s well as creating the shared
resolve to develop policy initiatives.

Ms. King noted that in the twenty-first century, not onading and math, but also other
skills such as noncognitive skills, are requiredibilities such as team work and
communication are often not sufficiently taught rame they the focus of measuring
learning outcomes. Initiatives are currently umger, by the International Labour
Organization (ILO), the Organization for Economicodperation and Development
(OECD), and the World Bank, to develop a methodpldgr measuring these
competencies.

Dr. Guevara remarked on the problem of Ministries operatingsilos, and emphasized
that the green economy and the need for greers gldlinot be isolated but should be the
focus of climate change education. Climate chasdpgcation should not just focus on
teaching people to adapt to climate specific chals but also to address other possible
future challenges.

Mr. Nikhil Seth, Director, Office for ECOSOC Support and Coordination,
Department of Economic and Social Affairs (UNDESA),and session moderator,
remarked on the important role that the privatdémemust play, especially in light of the
unrealistic expectation that governments are gtordgliver with zero growth budgets.

Mr. Momen commented that in Bangladesh, the private sesteeiy much involved in

primary and tertiary education. The MDG SummitHiighted that resource constraints
persist as well as the increasing importance obvation technology to education. Mr.
Momen intimated that success stories exist in wipiclitical commitment and sustained
effort have played a significant part in progreddowever, it was also recognized that



large gaps still exist in education financing, aftre is a need to enhance global
awareness to achieve the goals.

Session II: Education and Health (MDGs 4, 5 & 6)
Introduction by the Chair

H.E. Mr. Chinnaworn Boonyakiat, Minister of Education, Thailand, and Chair of the
Sessionpegan by remarking that while the region has madgrpss in many MDGs, it is
lagging behind in MDG 4 and 5. It was emphasizeat education can make a difference
in maternal health and child health, including inmization, but that the region is not, in
general, doing very well. Mr. Boonyakiat furtheccognized that increased budgets do not
always make a difference, but education shoulditssexisting resources more efficiently
and effectively.

Panelist Presentations

H.E. Mr. Nurul Islam Nahid, Minister of Education, Bangladesh, began by
highlighting the multiple links and benefits of edtion to the advancement of women and
girls, and how Bangladesh has made progress inagidgcgirls since its independence
which has played an important role in child andenadl health outcomes. Among those
highlighted were the link between a mother’s ediocaand lower child mortality rates, the
key role of education in addressing violence adawmmen, as there is evidence that the
presence of more educated children in the housedwiklas a restraint. Additionally, Mr.
Nahid pointed out that educated girls tend to deferriage, are more likely to delay
childbirth, and more likely to seek care for childto and for children. In particular,
Bangladesh has found a correlation between childuaand the educational attainment of
mothers, with six per cent higher incidence of @aHdbour in households with mothers
with no education compared to those with motherth vorimary education, and even
higher in comparison those with mothers with seeop@ducation.

Mr. Nahid further highlighted that Bangladesh hasady achieved gender parity in
primary and secondary school enrollment, and ti&tQonstitution recognizes the right to
education as a key state principle. The natiodalcation policy addresses the right of
children and measures have been taken to reachmtst vulnerable including the

provision of stipends for all girls in secondanhsols and all poor children in primary
schools, for school meals in deprived areas, asg tiext books for all children in primary
and secondary levels. Mr. Nahid illustrated thesifpee results of such measures,
including raising primary net enrollment rates toumnd 90%, raising literacy rates from
36% in 1991 to more than 50% in 2008.

Mr. Nahid addressed the challenges related to hheafid education in Bangladesh,
including low GERs, low completion rates, and lowatios of girls in tertiary education.
Additionally, Bangladesh has one of the highestgaif childbirth among adolescent girls
worldwide (although the number of births to adoéegcmothers has reduced by ¥4 in last
25 years). Adolescent motherhood is common inl rareas, leading to higher risks of
pregnancy complications, low birth-weight babiesighh maternal mortality and
malnutrition which remain common concerns.

Mr. Nahid concluded that, in light of such progressl developments, Bangladesh aims to
be a middle income country by 2021.

Dr. Wang Dinghua, Deputy Director, Basic EducationMinistry of Education, China,
began by highlighting that China is on track toiaeh the health-related MDGs and other



targets that China has set for itself. With a pation of 1.3 billion, including a large
number of children, China’s progress will have rgéaimpact on the global achievement of
MDG indicators. Dr. Dinghua specifically detailedvih China has made progress in the
past two decades in lowering the under-five mdstatite (USMR) and child mortality rate
(CMR), thus achieving the MDG 4 target. In pard@ufrom 1991-2008 the under-five
mortality rate dropped by sixty-two per cent inambareas and sixty-eight per cent in rural
areas, and in 1991 the USMR was 2.4 times higheuial than urban areas whereas in
2008 this ratio decreased to 1.9. Dr. Dinghuahirrirecognized that China has achieved
the MDG 5 target on maternal mortality rates, all.we

The various challenges to progress in the heaktheglucation related development goals
was also depicted by Dr. Dinghua, including inedigs and disparities between urban and
rural areas with less developed areas lagging éainbl on indicators and experiencing
lower quality and poorer access to and uptake altiheaervices. Additionally, progress is
challenged by undernourishment among children, taadhigh incidence of HIV, China
has 900,000 people living with HIV.

Dr. Dinghua emphasized several government initiagédrms and policies that have been
established to address these challenges. Theséstof a series of reforms to reduce
disparities in public health services and schowmisluding improving grassroots health
care services, supporting the establishment of celngmsive medical system, a national
essential medical system, and pilot hospital reforAdditionally, in 2010 the Chinese

government launched a medium and long-term strategiline for education reform and

development, including quality and quantity stadamwhich will guide public reforms on

education over the next ten years.

It was further emphasized that by 2020 China we#lize modernization of education. This
includes providing basic education to help addteeschanging environment, addressing
quality enhancement and equity promotion by refagniweak schools, initiating
exchanges of teachers, taking good care of vultegtbups to be sure poor families send
and keep kids in school, protecting children wiikatbilities, ensuring that children of
migrant workers enjoy equal access to education, @stablishing policy for ethnic
minority groups.Additionally, Dr. Dinghua accentuated the Chinesgggnment’s efforts
in establishing a national programme on school toason and improvement to aid in
guaranteeing availability of clean drinking watemteet the MDG on water and sanitation.
Moreover, the government is subsidizing money fgyp®rting children , is emphasizing
and improving school feeding programmes to addresternourished students, and is
offering subsidies to boarding students throughtre¢érand provincial funds. China is
taking measures, as well, in schools to address ByVenhancing the synergy with
curriculum at middle schools, mobile lectures forddte and high school students,
websites for prevention knowledge, setting requéeetm and standards to provide
interventions and to publicize knowledge and prev@tlucation. Furthermore, physical
exercise is emphasized to make students strongeep lkaway from disease, one hour
physical exercise per day and adequate sleep (& lppimary school, 9 hours secondary
school students).

To promote progress on these and all developmelitators, the Ministry of Education
and Ministry of Hygiene jointly host consultatiots measure progress and outcomes,
rewarding those who do well, and they have estadliscascading training to share
experiences.

Mr. Milinda Rajapaksha, Coordinator, South Asia Regonal Youth Network
(SARYN), International Planned Parenthood Federation (IPPF), commented that like
many others his first exposure to health and seadatation was in grade 9 and grade 11
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and it was very limited due to low teacher capaeityl low interest in conveying the
information. Mr. Rajapaksha emphasized that aniggeople, who comprise a significant
one-third of the world’s population, grow and deelthey are looking for more

information and services emerging from their phgkiand emotional needs, and that
consequently there is a clear and urgent need tireasl young people’s right to

comprehensive sexual and reproductive health ssyvinformation, and healthcare.

Regarding India more specifically, Mr. Rajapaksighlighted that by the age of eighteen
twenty-eight per cent of Indian women will have eyivbirth to a child and forty-nine per
cent will be married. Of the estimated 2.5 millipeople in India who are HIV positive,
fifty per cent of all new infections take place amget young people between 15-24 years
of age. Significantly, the Population Council afila’s National Study on ‘Youth in India’
(2006-2007) showed that of a sample populationvef 80,000 young people, only fifteen
per cent had access to information from their paren teachers on any kind of sexuality
education. Additionally, almost seventy-three pent of young girls in India have
misconceptions about the modes of HIV transmisshoil Comprehensive Sexuality
Education is banned in seven states across thergoun

Mr. Rajapaksha stressed that according to UNICEB%1 State of the World's Children
report, entitled Adolescence: An Age of Opportunityfvesting now in the world’s 1.2
billion adolescents aged 10 to 19 can break ereghecycles of poverty and inequity.
UNICEF'’s report also highlights a few other impaitgooints relating to young people,
such as the fact that, on the global level, giti$ Iag behind boys in secondary school
attendance, that without education adolescentsrare likely to be unable to negotiate
decision making, change their life circumstancesl are likely to remain marginalized.
They would find it more difficult to develop the éwledge and skills needed to navigate
the risks of exploitation, abuse and violence whioh highest during the second decade of
life. Mr. Rajapaksha further emphasized that whealescents are reached successfully
they can be at the forefront of changes that betiefimselves and society.

According to Mr. Rajapaksha, comprehensive sexualitucation refers to the access to
information and education about sexuality and thewledge and skills necessary to enjoy
sexuality in a healthy and positive way. Compreinen sexuality education must include
information on gender, sexual and reproductive theahd rights, HIV and AIDS, sexual
citizenship, pleasure, violence, diversity and tiefeships. Among the positive examples
already achieved included the IPPF member assoegain Nepal's successful inclusion of
a manual on CSE in the teacher’s training mansalyell as the network created between
the Family Planning Association in Nepal, variougil corganizations, the Ministry of
Health, the Ministry of Education, the media, adl\ae young people who were part of the
whole process from planning to evaluation.

Mr. Rajapaksha concluded that investing in quaidycation involves ensuring schools are
safe spaces, and that all young people have thermymity, both in and out of school, for
accessing comprehensive sexuality education whitbgiates HIV prevention, human
rights, gender equity and an understanding of diéyw@and well-being

Open Discussion

A representative of th&Jnited Nations Population Fund (UNFPA) commented that
power relationships are such that attention need®tpaid as well to men, and the role of
fathers and husbands in making decisions on bayk'girls’ education. How fathers can
be reached, especially after they have already tHetptheir own education, is a difficult
issue which must be considered alongside the catiperrole of stakeholders from
multiple sectors in reaching men on these termsdditbonally, there is a need for
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advocates to address concerns about whether esludatids to sexual promiscuity, for
which there is currently no evidence. It was st that inter-ministerial cooperation is
required, particularly in the area of school healfturthermore, while more teachers are
being trained in comprehensive sexuality educatieachers are still not confident to talk
about these things in classrooms, therefore it suggiested that health providers can help
to talk about some of these issues in a more parsatting. Thus, there is a need to tap
into health providers as a potential source oftheaducation as well.

A representative of theVorld Food Programme (WFP) commented that because
malnutrition is a major reason limiting childrenability to learn, school feeding
programmes and nutrition need to be further empkdsi It was highlighted, for instance,
that de-worming and micronutrient fortification arery important low cost interventions
which can greatly improve learning results. Badgkh is one country were the use of
micronutrient fortified solutions in school systerhas helped to halve malnutrition,
exemplifying how school systems are an excellestriiution network for this important
health intervention.

Further comments were made Ipglonesiaregardingsexual education as discussed in the
context of family planning, and how Indonesia hashis way worked hard to reduce the
population growth rate. To improve the quality education for those hard to reach,
Indonesia is working together with madrassas imagq@amme funded by the Government
of Australia, which includes as an objective toagetarly marriage of girls, particularly
those in traditional families. Additionally, Indesia’s use of conditional cash transfer
provision was based on students attending schoaltfieast seventy-five per cent, no early
marriages, and good grades. The Indonesian Goveatnisieommitted to five per cent of
the national budget allotted to health and twergy gent to education, while recognizing
that funding is not the only solution.

H.E. Mr. Nahid, Minister of Education, informed that Bangladesh did not only increase
enrollment but also reduced drop out, however, thmber of children still not having
access to school remains large. He noted thaiding incentives can help to encourage
the take up of education and health programmesxamplified by joint initiatives with
UNICEF to provide additional incentives for childrand to small schools in remote areas.
Exploring innovative funding was also identifiediegportant. It was further highlighted
that Bangladesh has focused on rural and urbars,anddch is a necessary part of what
schools should do. Mr. Nahid additionally suggestieat such initiatives involve the
community rather than being government owned. IN&hid highlighted observed that
within the religious sector, mosques have workegktioer with the Information Ministry
on HIV/AIDS campaigns, which could stand as a gowdiel for other countries. Overall,
Mr. Nahid emphasized raising awareness as a primggrative, as well as adopting cross
sectoral approaches and alliances.

Mr. Ashutosh Chadha, emphasized the need to focus on sexual educatitnibahe
urban and rural populations. He earmarked schaedifig programmes as important to
encourage children’s attendance at school, and tlite example of such programmes in
India. However, due to the scale of India’s prognze the quality of the food provided
suffered, which offers a lesson regarding the rteethvolve the community in running
these programmes versus the government. Mr. Chiadter commented that it would be
useful to provide a regular assessment of thefheélthildren, as this can restrict learning.
Annual health check ups for children should be madadatory.

The representative of Japancommented on the links between Global Health and
education policy, emphasizing the need to addressigtent issues of maternal health,
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HIV/AIDS, TB and malaria, as well as the imperatif@ access to skilled health
providers.

Dr. Dinghua, from the Ministry of Education of China, emphasized that to realize the
MDGs each country must have different measuresthaitthere are three priorities which
all should consider, namely: budget; expertise; amthanisms (such as piloting). To
further illustrate, Dr Dinghua explained that butilgg for education, as well as for
sanitation and HIV prevention, was included in @si& legislation as adopted through a
political commitment in which the central governmeigned a contract with the local
government, which were then held accountable foggass on these matters with funding
subject to performance assessments. In terms pdrése, China emphasized capacity
building and increased awareness of teachers. Mfihrd to mechanisms, emphasis was
placed on the utility of piloting, and of using neddschools as examples, as well as
establishing partnerships with different provint@share experiences.

A representative ofJNESCO commentedon the necessity for policies to be based on
evidence, and emphasized the technical guidanseximal and reproductive health that has
been prepared for the region. The cost effectisenaf sexuality education was also
recognized.

Keynote address by Mr. Kishore Singh, UN Special Raporteur on the Right to
Education

In his keynote address Mr. Singh declared povestyha biggest challenge of our times:
the magnitude of the challenge is indicated by fibet that the number of people
victims of extreme poverty surpasses one billioa ¥ast number of them living in

the Asia and the Pacific region. This should bestaito account when the MDGs are
considered. Mr. Singh emphasized that all of tHe@4 are underpinned by human rights,
and therefore human rights present us the framefworkchieving the MDGs.

Mr. Singh noted that poverty is linked to the rightdevelopment, and that the MDG
Summit outcome document and Millennium Declarasipecifically highlighted the right
to development. He also pointed out that povestymultidimensional, bearing close inter-
linkages with MDGs 1, 2, 3, with links to all 8 dea The intergenerational transmission
of poverty was recognized, as well as the role d@ication in preventing such a
transmission.  Mr. Singh further emphasized thehtrigp primary education as a
fundamental and inalienable right. In many co@strthe right to basic education has been
adopted and put into law but its practical real@atemains the challenge.

In closing, Mr. Singh reiterated the importancéhafmonizing the goals with rights, which

has been the goal of OHCHR. Furthermore, the el@mp Thailand’s experiences in

progress on the MDGs and resulting findings relétetthe reduction of poverty by four per
cent are useful lessons learned. Lastly, Mr. Simlggerved that quality education is still an
area of concern and should be treated as a rig/ig,the case of the Philippines.

Closing Remarks

Chair of the session and Minister of Thailand, Mr.Boonyakiat, thanked the panellists
and participants for the presentations and disons#iie outcomes of which he said will be
a useful addition to ECOSOC’s deliberations in Ganeén July. Mr. Boonyakiat
emphasized the need to strive to meet the EFA gsalgell as the MDGs.
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Session IlI: Education and Sustainable Developemt (MDG 7)
Introduction by the Chair

H.E. Mr. Mohamed Aslam, Minister of Environment, Maldives, commenced the
session by emphasizing that an educated populdsoassential for sustainable
development in any country. Minister.Aslam pointegt that in this era when the
governing of countries involves significant pubfiarticipation, governments should
respond to the demands of the people. In ordergfbrernments’ responses in the
form of development policies to be sustainable, deenands of the people must be
for sustainable development. This panel was maddray Mr. Mark Richmond of
UNESCO.

Panelist Presentations

Mr. Katsuhide Kusahara, Former Chairperson of Educaion Committee for the
Japanese National Commission for UNESCighlighted the efforts of the Commission
in advancing Education for Sustainable Developmandapan. The linkages between
various themes and activities across subject ameas recognized. The ability to utilize
and practice knowledge was identified as esseatidInot just acquiring knowledge for its
own sake. It was additionally expressed that etitutas a process that is based on local
culture that cannot be changed overnight.

Mr. Kusaharafurther highlighted the actions being taken by ffag@anese government,
particularly during the first half of the decade Bducation for Sustainable Development
(ESD). He observed that ESD is not only about gchducation but covers a wide range
of action beyond the education sector and invopersnerships forged between different
stakeholders. The three major steps taken so éae wutlined as Japan’s action plan for
the decade for ESD, and concerrier-ministerial meetings to clarify objectives thie
ESD action plan, to build human resources suitafdle promoting sustainable
development, and the use of the associate scheti®rk to promote ESD.

Regarding the government’s role in including ES:ducation policies and incorporating
its objectives in the basic plan of education, $hggestion was to mainstream ESD into
the “causes of study” and guidelines for primanydgt to be predetermined once every
decade. The imperative for ESD to become part patel of education relates to

education’s necessary role in creating a sustansdtiety. Within school curricula there is
need for integrated study which addresses intdpfisary issues and with special

emphasis on community and hands on learning.

The development of an associate network to pror&8® and to promote peace and
international cooperation through classroom practvas further detailed, recognizing that
there are currently 8000 UNESCO Associated Schoolthe world. Increasing the
number of associate schools networks has imprdvegtocess of working together with
business and Non-Profit Organizations. The orgaioizaof an annual gathering of
associated schools to share lessons learned angraesces was a key initiative, in which
the national commission of UNESCO has played aromapt role. It was suggested that
the priority area for the second half of the ESRatke should be to further increase the
number of associated schools.

Mr. Kushara emphasized that the holistic approacE$D should necessarily involve a
consortium of industries, government, academiaawitisociety, and that the government
will support such partnerships in support of ESBe informed the audience that in 2014
Japan will host the end of the decade conferencE&iD. In conclusion, Mr. Kushara,
expressed that ESD is not education about butfstamable development.
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H.E. Mr. David Arore, Vice-Minister of Education, Papua New Guinea,began by
commenting on the internationally agreed develogmgoals which highlight the
importance of the informal, as well as the formedter in education, and lifelong learning,
which is in line with the practices of Papua Newir@@a. Mr. Arore reflected on the
economically competitive and environmentally hestivorld and the consequent need to
promote ideas of conservation and awareness ofatdirthange issues, for which time is
allocated forgovernment and local experts to talk about consienvaneasures. Over the
last decade there has been a significant increbsarollment, however, the data is not
disaggregated and therefore does not explain fachmtlass of society this progress has
mostly benefited.

Mr. Arore explained the lack of education of mothas one concern that is irreparable.
Furthermore, teacher education must be targetest¢dommodate increasing enrolment,
which is aided by the fact that government hascatied one-fifth of the total national
budget to education. In addition, those who learedrop out of the formal education
system are supported by NGOs and donors to prdfieleecessary flexible and distance
learning opportunities.Mr. Arore also highlighted that the Prime Minist#rPapua New
Guinea has emphasized the teaching of basic lifis sind the launch of 15 pilot project
sites for community teaching. In conclusion, Mrofe further suggested that informal
education should address pressing issues, sudls@émmble development.

Ms. Camilla Croso, President of the Global Campaignfor Education, provided a
perspective from Latin America, with MDG 7(A) callj on states to integrate the
principles of sustainable development into natigralicies and programmes and reverse
the loss of environmental resources. She inforthatlin the Latin America region there is
some debate whether the present concept of suskaidavelopment is the best fit for
ensuring this. There is uncertainty about howtéhm relates to development itself.

Ms. Croso recognized that the current pattern afwgm and consumption is not

sustainable, neither in regard to nature nor immdo relations within families. Current

consumption and production patterns are a cause ctorcern, and international

environmental rights are still under consideratio&he highlighted that this concern
continues to centre on whether development shoeldnbasured according to economic
output or human dimensions of development. Inlthgn America region, a concept of

the indigenous people is that “living well”, andstlidea is increasingly visible, such as in
Bolivia and Ecuador which have mainstreamed itdtiamal policies.

Ms. Croso emphasized that in the Latin America aegcontinuous growth is not
propagated, but sustained growth that reaches aswutes a dignified life for all citizens.
She made the case for a move from a vertical teva Imorizontal relationship between
development and nature, in which natural resouacesiot seen as being at the service of
people. Ms. Croso expressed that well living isicened with the present time, and
therefore is in tune with human rights, and that idea of “well living” is not linear but
context specific and without a blueprint. It wasdarscored that education is the
cornerstone as it provides the values underpintimgl living”. Ms. Croso suggested that
schools must be sites which promote cooperationsdradild and include promotion of
individual and collective rights, which would haemormous implications in terms of
requiring new curricula and different pedagogy.

Open Discussion

Mr. Mark Richmond, Director, Division of Education for Peace and Sustainable
Development, UNESCO, and moderator of the sessionmighlighted three key discussion
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points. Firstly, Mr. Richmond addressed the ma@sshing of ESD into education;
secondly, what types of education pedagogy areimegjuincluding the necessity to
consider the different forms that education takehsas formal, non-formal, and informal;
and lastly, how to build regional cooperation tovate this type of comprehensive
approach to education.

Dr. Jose Roberto Guevara, President, Asia South P#ic Association for Basic and
Adult Education (ASPBAE), commented that closer linkage and alignment betvizteh
and ESD are desirable and need to be further eagedr Additionally, Dr. Guevara
remarked that, conceptually, from a community-basg@nization perspective the benefits
of such an approach are clear. He pointed outMiaisters from different Ministries tend
to work in silos, which is problematic. Lastly, DBuevara expressed concern with the
current paradigm of unsustainable development.

Indonesia addressed the multidisciplinary approach, pawidulin regards to ESD. A
good example was provided which illustrated howirdyuniversity studies in Indonesia
two months of village service are required thatlitate students’ learning about what the
real problems of particular villages are, and imesl them in assisting with finding
solutions. This programme normally involves a corabion of students from different
disciplines who come together with multidisciplipaapproaches. Furthermore, it was
pointed out that a national coordinator for ESD basn appointed, and that since this
Indonesia has made rapid progress, of which the orasial progress was at the highest
level at the Bali Conference in 2011 when the orlkom tree programme was established.

Germany commented that for the ESD conference in 2014 H&D 2009 conference in
Bonn was a good model to emulate, in particulararggto organizing innovative
workshops, where many specialists put their knogdedogether. Germany also
emphasized the important role of UNESCO as the dgmahcy in these matters, and putting
the responsibility on UNESCO to get the two comrtiari(EFA and ESD) closer together.

Mr. A. Hakeem, Education Adviser and Co-ordinator, APPEAL, UNESCO Asia-
Pacific Regional Bureau for Education, Bangkok, Thdand, emphasized that speakers
had stressed the need to change attitudes andibehav order to promote sustainable
development and that, at the very core of this lehge was learning (and in some
instances, “unlearning”) and education. He furtegessed that in order to ensure such
learning, key messages relating to sustainability all the MDGs should be conveyed in
languages that can be understood, highlighting dbecern for addressing language
diversity, the ability of various ethno-linguisttommunities to understand, and the need
for contextualization in a culturally diverse regiof the world.

The representative from thHeuropean Commissionreiterated that EFA and ESD should
be complementary, emphasizing that EFA which isutleducation of children and ESD as
content matter could realistically be integrated.

Mr. Richmond agreed with the European Commission’s point ofwiegarding the
integration of EFA and ESD, but commented that ithisurrently difficult because the two
silos are still using different discourses andsstrdifferent priorities.

Mr. Kusahara responded that ESD and EFA are two wheels of theesaehicle, and one
cannot stand without the other. On these matterskisahara emphasized the importance
of relationship, linkages, partnerships, cooperatimrmony and interaction.

Mr. Richmond commended the panel for addressing many of thetautibse issues and
also for offering an interesting exchange involvimgny heartfelt issues, and turned the
floor back over to the panellists to make conclgdiemarks.
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Mr. Aslam expressed concern that we have become a veryaatregciety that is less
learned and not used to providing better stewapgsimd that the current generation is
overexploiting natural resources. Mr. Aslam highted that as we have become a learned
society the way education is understood and knayded passed on has changed a lot.
For example, in the Maldives culture and parenfatbringing influence the idea that
natural resources, though to be used, should b&eceed in the way they were found. Mr.
Aslam warned that developing countries should otiod the same unsustainable path,
and that the people must demand that their pdaiigido the right thing in regard to such
issues. Mr. Aslam concluded by emphasizing theenmaifive that the cultural context of
different sources of knowledge and tradition shdoddtaken into consideration, such as
the reliance on clerics in traditional societiessus dependence on the sciences in western
society.

Mr. Arore agreed with the statement by Mr. Aslam, reiteratiig concern that global
society’s current path is unsustainable.

Session IV: Key Policy Messages for the 2011 BSOC AMR
Moderators Summaries

Mr. Thomas Stelzer, Assistant Secretary-General foPolicy Coordination and Inter-
Agency Affairs, United Nations Department of Econorit and Social Affairs, chair of
the session, thanked the panellists and partigpdot contributing their ideas and
comments throughout the day’s discussions basdtieomarious aspects of education and
the achievement of the Millennium Development Goaldr. Stelzer then invited the
moderators to present the key policy messages Her2011 ECOSOC AMR which
emerged from each session.

Mr. Nikhil Seth, Director of the Office of ECOSOC Support and Coordination,
UNDESA, reported on session | on education and gipveduction, making seven points
in particular. Mr. Seth observed that educatiod paverty are strongly interlinked, that
education is a fundamental right with income inditppaamong and within countries
strongly related to education. He noted that girks particularly disadvantaged. He stated
that the EFA is not only an agenda for developiogntries but for all countries since there
is an important link between education and growth.

Secondly, there was an equal emphasis on rethingthgation in light of a changing
world, including demographic shifts (Asia dominagtinn population growth) and
technological shifts over decades (growth of int¢land mobile telephony). The education
challenges in this new world are guided by thedpgnciples of relevance, quality, equity
and access, strongly oriented to context and agdglbcto real life.

Thirdly, the overwhelming focus on access and cetigrh has to give space to the equally
fundamental issues of relevance and quality.

Fourthly, there is need to forge partnerships betwal actors, national and local, public
and private.

Fifthly, educational outcomes need to give equableamsis to cognitive and noncognitive
skills and efforts by the UN system to develop roeasient tools for noncognitive skills
should be encouraged.

Sixthly, adult education and literacy are as impuottas education for children. Political
will is needed as much as funding, and the apprehohld be flexible.
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Lastly, Mr. Seth highlighted that demand and supgije approaches should be equal
importance. For example, Indonesia through schbips and conditional cash transfers
has made significant progress in family planning aohooling issues. Furthermore, the
Republic of Korea shared its own experiences imvedng from the Korean War and
extreme poverty, whereby knowledge and learninguh education were keys, and
highlighting how education kept pace with growtlsuking in more girls and women
entering the work force.

Dr. Cliff Meyers, East Asia and Pacific Regional Ofice, UNICEF, offered observations
on the second session on education and healttstlyFithere are direct links between
education and MDGs 4, 5 and 6 which go both wakslucation is considered the best
investment to achieve these goals and the interggoeal, particularly for girls, who
when educated are more likely to seek professibealth care services and promote
healthcare for their children.

In addition, without addressing the health and itiatral status of children, including

malnutrition, hearing and vision impairments an@ tonsequences of HIV, including
children without parents, stigma and discriminatigdnvould not be possible to achieve
education for all. There is need to address tlkegebarriers to education and learning,
through construction of proper facilities, heariagd vision checks, guest lecturers to
discuss sexuality and reproductive health and gihestical measures.

Secondly, health and education sector reforms erplired, as illustrated by both
Bangladesh and China. It is especially importdnat tan equity-centered approach is
followed by reforms that prioritize disadvantagesmnunities. Examples of targeted
incentives, including school feeding programmes et stipends, have been shown to
have a direct impact on enrolment and retentioastaas well as improving the health,
nutrition and HIV indicators for children and comnities. Community ownership in
setting the priorities is crucial to the successcafss-sectoral approaches, making the
involvement of Ministries of Education, Health, $ddVelfare, and Finance essential.

Thirdly, engaging young people successfully asnaast and stakeholders places them at
the forefront of changes that benefit themselved society. Cooperation with young
people, as well as with the civil society, faithsbd organizations and the private sector,
can intensify the reach of interventions and pransotstainability.

Fourthly, comprehensive sexuality education camp lelay sexual debut, and for young
people who are sexually active it can reduce umeptet sex, decrease the number of
sexual partners, and increase the use of contianefgading to a decrease in unintended
pregnancies and sexually transmitted infectiorduating HIV.

Fifthly, to advance the health-related MDGs, ediocasystems need to address gender and
power dynamics that affect health, including bogst men’s attitudes, behaviours and
health needs, and the relationship between gidsays.

Sixthly, schools can be health-promoting environtaefor children and young people
when they ensure adequate water and sanitationsafed structures and include school
feeding, nutrition and deworming programmes for tinest vulnerable. Clean water and
hygienic sanitation is essential for schools andtie communities they serve.

Lastly, Mr. Meyers recommened that while promotsahool retention and completion,

Education Ministries can also ensure measuresaichrehildren and young people who are
not within traditional educational systems, whigk aften among the most vulnerable to
poor health outcomes and risk-taking behaviours.
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Mr. Mark Richmond, Director, Division for Education for Peace and Sustainable
Development, UNESCO,offered observations on the second session onaédacfor
sustainable development, giving first general mithen commenting on aspects of the
political commitments, such as the implications éducation practice, and some practical
measures.

Among the general messages arising from the prasems, was that concerning human
beings as wanting more, as individual and as desieas part of the problem faced in
terms of the unsustainability of our societies and economies. This is related to how to
harness appropriately the process of learning deaacing the sustainable development,
recognizing that unlearning unsustainable practisealso important. There is need to
address the capacity for finding solutions to thasdlems.

Mr. Richmond highlighted an additional general naggswhich recognizes the existence
of different modalities of engagement for educatitme different levels of education,
different types of and settings for education, @imel need to integrate subject areas to
create multidisciplinary and interdisciplinary appches. Furthermore, partnerships
should be built between academia, civil societwegoment and the private sector, all in
an effort to address the common goals of educdtorsustainable development. The
principle of equity, in the concept of “well-livifig and the related emphasis that
sustainable development must be for all, was alswessed.

The recognition of the political role of educatiaas discussed, noting that education is
not neutral but must be part of societal transfdiona. In the face of current changing
global trends regarding sustainability, the econ@mg the environment, education should
be viewed as contributing to broad social trans&dioms not obstructing them.

In regards to political commitments, several speakkistrated the importance of political
will as vital to engaging society in the educatgystem, and in particular in the challenges
of sustainable development, recognizing that snghdé¢ development and education are
inextricably linked. Furthermore, it was emphadizbat governments must fulfill the
needs of the people, and that in the presence mbd®tic processes within countries,
there has to be an education of popular will ad ash well-educated political will.

Regarding the implications for education, Mr. Riadmd underscored that securing
sustainable development requires a future-oriepepective which should transform
education content and pedagogy, which is abounieghow to be in the future and what
to become. Additionally, the value of knowledgeiathis practically acquired was
stressed, such as learning by doing and the dewelopof non-cognitive skills.

It was further suggested that these recommendatieed to be applied in concrete ways,
such as the example from Japan and the use otwlartistudy materials, course agendas,
teacher training, and achievement frameworks. i&évepecific practical measures
emerged from the discussion, including the compfleariey of EFA and ESD, the
associated schools network as a particular modelcdordinate efforts and share
experiences, and the potential for conservatigpeaisof the pedagological approach.

Open Discussion

UNFPA suggested that additional attention be gitereproductive health indicators and

efforts to reduce unsafe abortions, in additiomn@anted pregnancies. The issue of how
to reach out-of-school youth was also addressedUi@PA welcomed the suggestion of

emphasizing the role of actors beside Ministrie€Edtication, such as other ministries,

community stakeholders, and NGOs.
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F.

Closing Statements

H.E. Mr. Abulkalam Abdul Momen, Vice-President, ECOSOC, in his closing remarks
expressed his thanks to those who attended far ¢betribution which proves invaluable
in preparation for the 2011 AMR. On behalf of EQWS and H.E. Mr. Lazarous
Kapambwe, Mr. Momen again expressed sincere thianttee Government of Thailand for
their hospitality.

Mr. Momen remarked that the day’s discussions bnbug mind a famous Chinese
proverb, “give a man a fish and feed him for a dggt teach him to fish and feed him for
life,” which symbolizes the message that educa¢iopowers, then and now. Mr. Momen
emphasized that in this twenty-first century worldith the limitless potential for
technology to transform learning, we should alsokengure we address the timeless
fundamentals correctly. For instance, when stul@maduate well-versed in reading,
writing and math, the positive spill over, as hagm illustrated, is far-reaching and long-
lasting, dramatically improving young people’s gests for happy, productive lives.

Additionally, Mr. Momen highlighted the multiple pitive benefits of addressing
education, such as its effect on poverty reductioth increasing incomes. Furthermore, the
benefits of education include children living toutiood and mothers surviving child
birth, as well as people enabled through qualitycation to protect themselves from
disease or more likely to seek professional heljph Wgher levels of education, societies
tend to treat their members more fairly and equalAdditionally, perceptions of the
environment also change, from something to be @egloto something instead which
ought to be sustained and cultivated.

Mr. Momen emphasized that relationships themsedwescollaborative affairs and in this
vein education clearly can use a helping hand trem$ such issues as improving quality
and expanding access, which is in turn dependeensaring that health needs are met so
children and youth can make it to school in thstfilace, and in facilitating the successful
transition of graduates to the work place. Morepsgestainable development, likewise,
requires sustainable financing and not only fromegoments. For instance, poor families
often need immediate (if modest) financial inceaesito send their kids to school rather
than out to work. Mr. Momen reflected that sucltaanprehensive, multi-dimensional
approach to education reform calls for forceful@hcy at ECOSOC's Annual Ministerial
Review in July, and expressed appreciation thatmbik at this regional meeting for Asia
and Pacific has strengthened such efforts.

Mr. Qian Tang, Assistant Director-General for Educaion, UNESCO, began his
concluding remarks by expressing sincere gratittmléhe Kingdom of Thailand for
hosting and co-organizing the regional preparatoegting, and UNESCQO's appreciation
of Thailand for their steadfast support in raisitfie profile of education on the
development agenda. Mr. Tang additionally offettethks to all the panellists, moderators
and participants for their valuable contributioas,well as to UNDESA for partnering with
UNESCO to prepare the regional preparatory meetifidge output from this meeting will
be shared with the global community at the ECOSQ@ual Ministerial Review in
Geneva in July, which will review progress on edigzcagoals.

Mr. Tang advised that education lies at the cotnaesof human development, with its role
as catalyst for achieving all other MDGs. The pesitand sustainable impact of
investment in education on poverty reduction andrall human development has been
well documented, with effects such as increaseal rproductivity and urban self-
employment, higher levels of earnings in the forsedtor, lower fertility, better diet and
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earlier and effective diagnosis of illness, foodwsdy, better child health care and longer
life expectancy.

Mr. Tang expressed concern, however, that amongetng priorities, education far too
often does not get the attention it deserves ofomat and international development
agendas. He highlighted the progress in develoffiegeducation agenda, including the
reference to “education for all” in UNESCO’s Congfion over 65 years ago,
advancement of the concept in Jomtien over 20 yagos and framing of the six goals in
Dakar in 2000. Mr. Tang addressed the need togréze that tremendous progress has
been made, in particular as regards access to qyrigwucation. Nevertheless, the fact
remains that the world is not on target to reach By 2015. The Asia-Pacific region has
its share of challenges, illustrated by a high nemtf out-of-school children, some 26
million, and huge gaps in learning achievementé$ lbattween countries in the region and
within countries.

Policy-makers, Mr. Tang underscored, need to erthateeducation is given the priority it
deserves. The cost of not investing in educatiosomething that needs to be better
presented collectively. The inter-linkages betweelucation, health, poverty reduction,
environmental sustainability and gender equality foa a holistic development strategy,
with education necessarily factored into the desaml implementation of national
development strategies and the acceleration obmatidevelopment efforts. At the same
time, there is need to align actions across setboensure the overall coherence of sector
policies and maximize synergies. This holistic @agh needs to be developed at the
national, regional and global levels. Mr. Tang ggdeed the day’s discussions as having
been a way to move this dialogue forward at théred level.

In furtherance of this approach at the global IeUNESCO has more actively engaged in
wider cooperation with the World Health Organization education and health issues, and
with the International Labour Organization and t®eganisation for Economic Co-
operation and Development, on education for theldvwof work. Furthermore, the heads
of the five EFA convening agencies, UNESCO, UNICBERNDP, UNFPA and the World
Bank, are also increasing collaboration and esfhinlg a Task Force on the EFA Agenda
beyond 2015. Mr. Tang encouraged the need toedgtpursue efforts to reach out to the
private sector and civil society to establish sfgempartnerships for education.

H.E. Mr. Chinnaworn Boonyakiat, Minister of Education, Thailand, expressed
gratitude for the constructive contributions theetimy has made to the AMR. Mr.
Boonyakiat further commented that it is no eas tas achieve the MDGs by 2015,
highlighting in particular the important role ofatthers as well as the continued
commitments of all Member States to work togethéte stated that Thailand remains
committed to the economic, social and sustainabieldpment dimension of the MDGs,
and is confident that it will have attained all MBBy 2015.

Conclusions and recommendations

= Rethink education in light of a changing world, induding
demographic and technological shifts, and as new alenges emerge.

= Shift focus from issues of access and completion tthe equally
fundamental issues of relevance and quality.

= Forge partnerships between all actors, including nationallocal, public and
private actors.
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Give equal emphasis to cognitive and noncognitivekidls and support
efforts to develop measurement tools for noncognité skills.

Promote adult education and literacy, as equally iportant as education
for children, through mobilizing political will and flexible funding.

Adopt demand and supply side approaches, such ashstarships and
conditional cash transfers.

Address the health and nutritional status of childen, including
malnutrition, hearing and vision impairments and the consequences
of HIV/AIDS, including orphans and stigma and discimination,
through construction of proper facilities, hearing and vision checks,
and discussion of sexuality and reproductive health

Follow an equity centered approach by adopting refons that prioritize
disadvantaged communities through targeted incentis, including school
feeding programmes and stipends.

Engageyoung people as partners and stakeholders, so thepn be at the
forefront of changes that benefit themselves and sieties.

Cooperate with young people, as well as with the i society, faith-based
organizations, and the private sector, so as to iaenhsify the reach of
interventions and promote sustainability.

Reinforce the importance of comprehensive sexualityeducation and
promote sexuality education to help decrease unimteed pregnancies and
sexually transmitted infections, including HIV.

Address gender and power dynamics that affect heddt and education
needs, including boys’ and men’s attitudes, behavios and health needs,
and the relationship between girls and boys.

Transform schools to be health-promoting environmets for children and
young people by ensuring adequate water and saniieh and safe
structures, including school feeding, nutrition anddeworming for the most
vulnerable.

Reach out to children and young people who are nowithin traditional
educational systems, often among the most vulnerablto poor health
outcomes and risk-taking behaviours.

Build partnerships between academia, civil societygovernment and the
private sector to address the common goals of edu@n and sustainable
development.

Adopt a future-oriented perspective which transforns education content
and pedagogy, as a requirement for sustainable deepment.

Consider the interlinkages between education and stainable development
and treat in a holistic manner, through better natbnal and international
cooperation,

Recognizethe complemenarity of EFA and ESD, coordinate effds and
share experiences.
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