EDUCATION FOR ALL

life-long learning. It is central to development, social progress and human

9 “Education is the key to the new global economy, from primary school on up to
freedom.”

From the Millennium Report

Vital statistics

The number of children in school rose significantly in the past decade, from 599
million in 1990 to 681 million in 1998.
Since 1990, some 10 million more children go to school every year, which is nearly
double the 1980-90 average.
East Asia, the Pacific, Latin America and the Caribbean are now close to achieving
universal primary education.

The number of out-of-school children decreased from 127 million in 1990 to 113

million in 1998. In Latin America and the Caribbean, for example, the number of out-
of-school children was halved, from 11.4 million in 1990 to 4.8 million in 1998.
The number of children in pre-school education has risen by 5 per cent in the past
decade. Some 104 million children were enrolled in pre-primary establishments in
1998.

The number of literate adults doubled from 1970 to 1998 from 1.5 billion to 3.3
billion. Today, 85 per cent of al men and 74 per cent of al women can read and write.
Some 87 per cent of young adults (15-24 years olds) are literate worldwide.

Despite progress in actual numbers, illiteracy rates remain too high: at least 875
million adults remain illiterate, of which 63.8 per cent are women — exactly the same
proportion as 10 years ago.

Why is education important?
Imagine girls who are not allowed to go to school just because they are girls.

Imagine abandoned children or demobilized boy soldiers, with little or no schooling,
living on the street, without work or safe shelter.

Imagine sick babies, dying because their mothers cannot read the prescription on the
medicine bottle, or afarmer, losing his ancestral land because he cannot read the legal
documents.

Basic education is, and aways has been, the key to freedom from subjugation, fear and
want. Education is an effective weapon to fight poverty. It saves lives and gives people
the chance to improve their lives. It gives people avoice. And it increases a nations
productivity and competiveness, and is instrumental for social and political progress.



What is basic education

Basic education is more than just learning how to read, write and calculate. It
encompasses the broadest possible sense of learning -- formal, non-formal and informal --
and at any stage of life. Learning takes place in and out of school -- in the home, the loca
community, the workplace, and in recreational and other settings. Not confined to
childhood and the formative years, it extends from infancy throughout the whole of life.

What exactly does basic education mean? Basic refers to the competencies, knowledge,
attitudes, values and motivations that are deemed necessary in order for people to become
fully literate and to have developed the educational foundations for a lifelong learning
journey.

Basic education is not a fixed or clear-cut concept and most countries have chosen to
restrict 'basic’ to primary schooling, meaning the first stage of formal schooling. 'Basic, in
an increasing number of countries, however, now encompasses junior secondary schooling
and in other it extends to a full secondary education. China, for example, is shifting the
focus for much of the country from the primary school to the nine years compul sory
school, preceded by a variety of early childhood care and education programmes. In
Brazil, alaw adopted in 1996 defined the whole system from day care provision to the end
of secondary schooling as'basic’. Throughout Europe, North America, Australia, Japan
and parts of South East Asia, 'basic’ includes both primary and secondary levels.

In asmall but growing number of countries, some kind of post secondary or tertiary
education is aimost becoming 'basic' in that it is seen as a foundation for working life or
further studies for al youth.

Shifting the focus from quantity to quality

Education for al is not the same thing as quality education for al. Today, it iswidely
agreed that it is not enough to put children into school, they also have to learn something
relevant and stay in school.

Most countries, including countries with large populations such as Bangladesh, Brazil,
China and Mexico, are now talking about quality, a concept that covers everything from
the physical condition of schools to better teacher training, from the availability of
textbooks to more parental involvement.

The need for improving the efficiency of education systemsis urgent. Today, in South
Asia and sub-Saharan Africa less than three out of four pupils reach fifth grade. In terms
of measuring efficiency, their school systems are wasting up to athird of their resources
on repeaters and drop-outs. In fact, a quarter of the 96 million pupils who entered school
for the first timein 1995 are likely to abandon their schooling before fifth grade. By
failing to be sensitive to the needs of many ordinary and low-achieving pupils, schools
cease to be truly open and accessible to all.



There are severa reasons for this. In many countries education systems have been slow to
adapt to economic crises and other factors that erode quality. What is being taught in
school is not always relevant any more. When education programmes exist out of context,
without a bearing on the surrounding job market, or on the local culture, sooner or later
they lose their "clients”.

Finally, many external factors influence the quality of education, not least the pupils
social status and state of health. Quality education is not only about having good quality
teachers and materias. It is aso about the quality of learners. Children need to be healthy,
well-nourished and ready to learn.

Excluded children and youth

Today, 113 million children, most of them girls, are excluded from education. 100 million
of them live in developing nations. An excluded child might be a boy from a South
American hill tribe recruited into a militia, or a girl who is a sex worker in an Asian sum.
But these, like street children, are at the extreme end of the scale. In other cases the
reasons for exclusion may be more mundane but the effect is just as pernicious, such as an
African child, usually agirl, kept at home to tend crops, fetch water or ook after younger
siblings.

A tangled web of socio-cultural, economic and physical factors excludes children from
education. Schools exclude when they do not welcome families as partners: the education
bureaucracy excludes by failing to adequately support teachers; and governments exclude
by failing to pursue pro-child policies. As Governments have been slow to embrace non-
formal education, non-governmental organizations provide most of the schooling to
children in need. But for rea advances to be made, more effective partnerships between
non-governmental organizations and Governments must be built.

Reaching children on the margins of society is adifficult and costly task which needs to be
tackled with imagination.

Today’ s excluded children become tomorrow’ s marginalized youth. Many unreached
children enter adolescence unequipped with the basic skills necessary to fully join society.
At over one billion, there are more young people aged between 15 and 24 in the world
than there have ever been — and the numbers are growing.

Marginalization is not confined to youth in developing countries. 'Y outh unemployment
and other forms of socia exclusion have reached high levels in the world' s major
industrialized countries. In France, where the young have been called “la génération salle
d attente’, or the waiting-room generation, one youth in four is unemployed. Over the
past decade, new solutions to fight youth exclusion have emerged such as community and
night schools, the use of radio in distance education programmes and helping poor
populations develop income-generating skills.



Education, not Discrimination

Girl’s education makes al the difference, not only in terms of economic development but
human development. However, in today's world, girls continue to be systematically more
disadvantaged than boys solely on the basis of discrimination by gender. Sixty per cent of
the 110 million children out of school in developing nations are girls. The gender gap
continues to be unacceptably wide despite the fact that the education of girls and women is
now on policy-making agendas in most developing nations and the fact that 44 million
more girls attend primary schools in developing countries than in 1990.

Basic education for girls does pay off in a number of ways:
= Literate women tend to marry later and are more likely to use family planning methods

= Life expectancy at birth rises because children with literate parents are more likely to
survive infancy.

= Family income rises as literate parents tend to have fewer children and are more likely
to find better-paying jobs.

= Literate workers are more productive as they are more likely to seek ways to improve
their work.

More and more governments now realize the importance of girls education.

In Egypt, the government is integrating the successful concept of girl-friendly
community schools — active learning and child-centred class management — into the
formal education system.

Maawi has cut the costs of schooling for parents by eliminating school fees and
abolishing compulsory uniforms.

In Mashan County in China, villages and households that take effective measures to
send girls to school are awarded priority for loans or development funds.

In other countries, even a simple measure like building separate toilets for girlsis
sometimes enough to keep them in school.

African and South Asian countries especially have along way to go to close the gender
gap. An average six-year-old girl in South Asia can expect to spend six years in school --
three years less than a boy the same age. And when gender disparities meet urban/rura
disparities, girls lose out even more. A girl based in arura area runs three times the risk
of dropping out of school than a city boy. Discrimination isreinforced in the classroom,
as research shows that both male and female teachers tend to give more attention to boys,
atrend now being tackled by gender-sensitive training programmes.

Traditional beliefs and practices are often at the root of the gender gap. Girls may be
expected to help look after home and siblings and be forced to marry young, or else their



parents lack trust in the education system, mainly due to the threat of sexual harassment by
male pupils or even teachers.

Girls with literate mothers are more likely to go in school. Therefore, the United Nations
Education, Scientific and Cultural Organization (UNESCO) underlines the necessity of
reaching both girls and their mothers in the same initiative. This dual approach was
successful in the Kayes project in rural Mali, where an imaginative community-based
campaign using riddles, rhymes and the radio changed long-held attitudes towards girls
and women. Once the village women were involved in literacy and income-generating
activities, they supported the movement to educate girls.

Writing off debt to fund education

The impact of foreign debt is one of the principal reasons education budgets suffer in
many developing countries. While investing in education yields major long-term
benefits, governments face pressing short-term demands for resources to service
foreign debt payments. Falling into arrears has an immediate negative effect on a
country’s ability to raise credit or pay for itsimports. Yet at the global level, thereisa
strong cost-benefit argument to be made for writing off at least some international debt
and using those resources to invest in education, at a time when overseas aid from rich
to poor countries is declining.

The 1996 Heavily-Indebted Poor Countries debt relief initiative supported by the
World Bank and a group of wesalthy countries acknowledged the social cost of
structural adjustment policies. The G8 meeting of some of the world’s richest
countries in Cologne in 1999 widened its scope. Y et many argue that debt relief is still
moving too slowly, is too bureaucratic, and is too restricted by special conditions.

New challengesin education

Daunting challenges are facing the Education for All movement in the future: how to
reach out with education to HIV/AIDS victims in regions such as Africawhere the
pandemic is reaping havoc in terms of teacher loss, orphaned pupils and teacher and pupil
absenteeism; how to extend education to the increasing number of refugees and displaced
people; how to help teachers acquire a new understanding of their roles and how to
harness the new technologies to benefit the poor.

And probably the most daunting challenge of all —in aworld with 700 million people
living in 42 highly indebted countries — how to help education overcome poverty and
give millions of children a chance to realize their full potential.

What is needed most is additional resources. Secretary-General Kofi Annan, in his
Millennium Report, notes that providing primary education for the 130 million
children in devel oping countries who do not now enjoy it would add an estimated $7
billion a year to educational costs over a 10-year period. What are needed are not just
schools. “Schools must be accessible, have qualified teachers and offer such amenities
as textbooks and supplies for the poor.”



The Secretary-General has set very specific goals: to demonstrably narrow the gender
gap in primary and secondary education by 2005; to ensure that by 2015, al children
everywhere -- boys and girls aike -- will be able to complete primary schooling

“Implementing these goals will require all our sensitivity, imagination, and
determination. It will, indeed, be atest of our entire international community,” Mr.
Annan told the World Education Forum, held in Dakar, Senegal in April 2000.

Box: Education for all: The building blocks

1948: The Universal Declaration of Human Rights proclaimed by the United Nations.
Education is declared a basic right of al people.

1959: The Declaration on the Rights of the Child. Education is declared aright of every
child.

1966: The International Convention on the Elimination of All Forms of Racia
Discrimination proclaimed the right of all to education, regardless of race or ethnicity.

1981: The Convention on the Elimination of All Forms of Discrimination against Women
called for the elimination of discriminating against women and for equal rightsin
education.

1990: The World Declaration on Education for All, adopted at the World Conference on
Education for All in Jomtien, Thailand, defined a bold new direction in education,
declaring that " Every person — child, youth and adult — shall be able to benefit from
educational opportunities designed to meet their basic learning needs’.

1993: The E-9 Education Summit where governments from the world's nine high-
population countries pledged to universalize primary education and significantly reduce
illiteracy in their respective countries by the year 2000.

1996: The Amman Affirmation adopted at the Mid-decade Meeting of the International
Consultative Forum on Education for All, called for accelerated efforts to meet the goals
of Education for All set in 1990.

1996: The report to UNESCO of the International Commission on Education for the
Twenty-first Century promoted a holistic view of education consisting of four “pillars’:
learning to know, learning to do, learning to be and learning to live together. The text was
widely adopted

2000: The Dakar Framework for Action, adopted at the World Education Forum (26-28
April 2000, Dakar, Senegal) commits governments to achieve quality basic education for
all by 2015, with a particular emphasis on girls' education, and a pledge from donor
countries and institutions that "no country seriously committed to basic education will be
thwarted in the achievement of this goal by lack of resources.”



Suggested activitiesfor students:

Do you know which article in the Universal Declaration of Human Rights refers to the
right to education? Get a copy of the declaration and find out the different aspects of
education that are covered by this particular human right.
http://www.unhchr.ch/udhr/index.htm

Is this right being respected in your community/country? If not, what are some of the
impediments that are preventing it from being respected? Conduct research on this
topic as a class project.

Launch an " Education for All” campaign by mobilizing your friends, members of your
family, community and elected officials.

Commemorate International Literacy Day (8 September) through various activities
such as exhibitions, seminars, round tables, etc. Invite representatives of local
organizations working with street children, marginalized youth, adult literacy, refugees
and other disadvantaged groups to your school and organize a discussion day with
them. http://www.unesco.org/education

Teachers and educators are the cornerstone of our society. Show them your
appreciation and commitment in support of them by celebrating World Teachers Day
(5 October) in collaboration with parents, local educational authorities, community
leaders and the media

http://www.unesco.org/education

Get involved with alocal association or civic organization working on literacy or
informal educational projects and share your skills and knowledge. Organize evening
literacy classes for adults in your school and, in return, invite them to share their oral
history and traditions with the students for a mutual learning experience.

Support and learn more about world concerns through the UNESCO Co-Action
Programme which helps fund many different small scale educational projects,
proposed and implemented by non-governmenral organizations, community groups
and individuals. You could raise funds for children with special needs in Samoa; a
village school in Burkina Faso; alibrary for marginalized youths in Guatemala; or any
other similar projects. Ask for a project brochure from the UNESCO Co-Action
Programme, based at the agency’ s headquartersin Paris, tel. no: (+33-1) 45 68 15 66
or fax no: (33-1) 45 68 55 07.

Selected resour ces:
On the World-Wide Web:
o www.unesco.org (United Nations Educational, Scientific and Cultural
Organization)
www.unesco.org/efa (World Education Forum 2000)
www.unicef.org (United Nations Children’s fund)
www.ie-el.org (Education I nternational)
www.un.org (United Nations)
www.worldbank.org (The World Bank)
www.undp.org (United Nations Development Programme)
www.unesco.org/education/e_learning (gateway to e-learning on the Internet)
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Publications:

The World Declaration on Education for All 1990

World Education Report, UNESCO, 2000

Learning: The Treasure Within, 1996, Report to UNESCO of the International
commission on education in the twenty-first century presided by Jacques Delors
Education for All 2000 Assessment: Global Synthesis, UNESCO, 2000

Final report of the World Education Forum (Dakar, Senegal, 26-28 April 2000),
UNESCO, 2000

The Dakar Framework for Action. Education for All: Meeting our Collective
Commitments. Adopted by the World Education Forum.

All Human Beings...Manual for Human Rights Education, UNESCO, 1998

(This paper was contributed by UNESCO)

Graph/chart

Out-of-school children in the world

1990: 127 million (Girls 58%, Boys 42%)
1999: 113 million (Girls 59%, Boys 41%)

Source: UNESCO



